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Introduction 
 

“Johnny is biting – what should we do?” 
 
Often what we want when we ask a question like this is a punishment that will stop 
the behavior once and for all - a quick fix.  If that worked, we wouldn’t be scratching 
our heads and wondering what else we could try.  We continue to be frustrated and 
Johnny’s behavior doesn’t change.  Instead we should be asking - “Why is 
Johnny biting – what is the function of his behavior - and what should we do?” 
 
We should be focusing on the function the behavior serves for Johnny, and finding 
positive instructional strategies and instructional consequences to try to address that 
behavior.  We need to focus on positive strategies and teach Johnny replacement 
behaviors.  We cannot assume that Johnny knows what to do (a skill deficit) – and even if 
he does, he may not have had opportunities to practice the new skill.  He may not even 
realize that a particular strategy or behavior is appropriate in a given situation (a 
performance deficit).   Misbehavior may become automatic – the student does not go 
through a cognitive process and “decide” to misbehave – “it just happens”.  The 
undesired behavior represents a scripted response that is well established, and requires 
little thought or energy on the part of the student.  When a student must unlearn an 
inappropriate behavior and learn an appropriate replacement behavior, it may take 6 to 10 
times longer than is he/she only had to acquire the desired response.   For example, try 
signing your name with your non-dominant hand.  Is it easy?  It’s not a knowledge issue 
– you know how to write, you know letter formation, you know your name.  You can do 
it but it takes time and is frustrating because it’s an unfamiliar activity.   Signing your 
name with your dominant hand is automatic and you really don’t have to think about it; 
using your other hand is an entirely different task.  This is how some students feel as they 
struggle with behavior. 
 

Focusing on the acquisition of positive behaviors is more likely to result in 
long term behavior change than is reliance on external controls.  These 

may be appropriate while teaching self-reliance, but when the external 
controls are no longer available, the student does not have the internal 
coping and control mechanism needed to support the desired behavior.  

Instructional strategies include direct teaching of a skill, but also require 
opportunities for practice, reinforcement, and generalization to other 

settings.  In giving feedback and reinforcement to student, positive statements should 
outnumber negatives by a ratio of at least 4:1.   Other guidelines that encourage student 
engagement are: 
 

• Correct responding – when called on in class, a student should be able to 
correctly answer 70-80% of the time.  This allows the student to feel 
competent and willing to participate.  If the teacher asks questions a student 
cannot answer, the student may be reluctant to participate and may act up 
rather than appear foolish in front of peers. 
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• Compliance – teachers should expect compliance rates of  70% or more.  
If the compliance rate is lower than 70%, interventions are needed.  Do the 
students know the expectations?  Are they motivated to comply? 

  
“Okay, so what is this about functions of behavior anyway?” 
 
Behavior continues because it is reinforced – the misbehavior works for the student.  Our 
challenge is to identify the purpose (function) of the behavior, and try to identify a 
replacement behavior that is more socially acceptable and will serve the same purpose for 
the student.   
Determining the function of a behavior (or behaviors) can be an involved process, but it 
may also be as simple as using the information you already have to try to understand 
what the student is “getting” from the misbehavior.  You and others in your district may 
already be familiar with functional behavioral assessment (FBA).   There has been a 
renewed focus on FBA since the passage of the Individuals with Disabilities Education 
Act (IDEA) 1997, but FBA is based on applied behavior analysis and is nothing new.   
FBA is not just for students with disabilities but helps us to understand behavior of any 
student so we can increase the likelihood for success when we intervene.  
 
Behavior occurs in a context – in an environment - and we need to consider that 
environment rather than focusing solely on the student.  The goal of FBA is not only to 
identify the function(s) of a behavior, but to look at the variables that influence the 
behavior (e.g., setting, people, activity or task, time of day, day of week, how others 
react), and then design an effective intervention.  If you want more information, a study 
guide on FBA and other related materials can be found at 
www.dpi.state.wi.us/dpi/dlsea/een/sbfba.html  
 
Some common functions of behavior as used in this packet are:  
 

• Adult attention 
 

Attention can be positive or negative, and if the student is not receiving 
enough positive attention, then negative attention (e.g., reprimands, scolding) 
may be better than no attention at all.  The student may be seeking attention 
from peers, adults, certain individuals, or all of the above. 
 

• Escape or avoidance 
 

The student may be escaping from something or to something.    For example, 
a student might act out knowing that he/she will be suspended 
from school and can then escape from school (which is probably 
not a good place in that student’s opinion).  Perhaps the student 
would rather be at home watching soap operas, or hanging out with 
friends – that student may be escaping to something.  We may be 
talking about a place, a task (‘I hate math!”), a person. 
 

http://www.dpi.state.wi.us/dpi/dlsea/een/sbfba.html�
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The student may be escaping from a strong emotion such as fear or may be 
trying to avoid embarrassment in front of the whole class (“I’d rather be bad 
than stupid.”). 
 

• Power or control 
 

The student may want to dominate, be in charge, control the environment, 
make the decisions.  Each of us needs to be able to control aspects of our 
lives.  The student may come from a home environment that is very structured 
and he/she has no choices and feels powerless in his/her own life.  They may 
feel that they are always bossed around and would like at least some “say” in 
things that affect them.  Or the student may be used to making all the 
decisions about his/her daily life because of a lack of supervision or because 
he/she is in charge of younger siblings and is used to making the decisions.  
Now he/she has come to school and is not used to following directions or 
dealing with rules and structure.   
 

• Peer attention and affiliation 
 

The student may want to be part of a group, be included in group activities, 
maybe just have a friend or two.  If the student is isolated or rejected, he/she 
may act out to try to impress peers or be the class clown to get at least some 
recognition from other students.   The target student may make threats, act 
tough, or act like a “wanna-be” to try to impress peers. 
 

• Justice or revenge 
 

The student wants to get back at an individual or group for a real or imagined 
slight.  The student may want to even the score on behalf of a friend or family 
member.  If the student has a history of struggling in school, then he/she may 
view all teachers as unfair and may be misbehaving in retaliation for past 
problems.  Sometimes the “revenge” isn’t personal – the student dislikes 
teachers or police officers or adults in general. 
 

In addition to the five listed above, students sometimes misbehave to access tangible 
rewards (the student is trying to get a tangible reward such as an item, money or a 
privilege) or for personal gratification (the student is seeking to feel good or to get 
immediate feedback and a reward).   
 
 
It is important to remember that each of these functions represents legitimate needs/goals 
for each of us – we all want attention, control in our lives, justice, affiliation with others, 
and so on .  The problem we are faced with is that the behavior the student exhibits as a 
means of achieving the desired goal is not acceptable. 
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Consequences for behavior (both for appropriate behaviors and misbehaviors) should be 
tied to the function of the behavior.  For example, we may notice that everyday Russell 
runs in the hall so that he can be first in line for lunch.  Russell also likes to “collect” 
pencils, so we decide to reward Russell for not running by giving him a pencil.  This may 
work for a bit, but Russell is really not running to earn a pencil.  He may be running 
because he’s hungry and is afraid he won’t get lunch if he’s not first in line.  The 
intervention should be tied to the reason Russell is running – we need to ensure that 
Russell gets his lunch when he walks.  This might include allowing Russell to go to the 
front of the line if he walks.  The bottom line is that we need to teach Russell that he will 
get the same lunch if he walks in the hall and so he does not need to run.  
 
When selecting consequences for a given target behavior, consider: 
 

• What function does the target behavior appear to serve for the student? 
• Does the student understand what behavior is expected and does he/she have 

the skills to display the expected behavior? 
• What behaviors will serve a similar function for the student – what will the 

student accept as a replacement behavior? 
 
Consequences should 
 

• Maximize efforts to protect, preserve, and strengthen the relationship you 
have developed with the student; you don’t want to alienate the student or 
reinforce failure. 

• Allow the student to practice the skill or strategy, and get feedback that will 
prevent future problem behavior 

• Minimize student resistance – will the student buy in to the intervention? 
• Be reasonable, predictable, consistent 
• Be natural and logical 

o Natural consequences – learning the hard way.  There are some natural 
consequences that we cannot allow – a natural consequence of putting 
your hand on a hot stove burner is a burn, for example.  When we 
cannot allow the natural consequence, we may need to use a logical 
one. 

o Logical consequences – “punishment” fits the crime.  For example, if a 
student misuses a toy, it is taken away; if the student betrays my trust, 
there will be a higher level of supervision until I can establish trust and 
responsibility with that student. 

 
“Oh, yeah, great.  Like I don’t have enough to do already and now you 
want me to do this on top of everything else?” 
 
You’re already spending lots of time and it’s not effective – otherwise we wouldn’t be 
talking about it.  As teachers, we often feel we cannot spare the time that instructional 
interventions for behavior would take away from academics.  The typical classroom 
teacher spends more time addressing student behavior (much of it undesired) than in any 
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curricular area.  Much of this effort is spent doing things that are ineffective, and often 
disrupt the learning environment. 
 

Don’t work harder; work smarter. 
 

Instructional interventions for behavior must be integrated across the school day – in 
each subject and in each setting – if it is to be effective and if students are to generalize 
behaviors from one setting to another.  Almost any curricular area provides opportunities 
for the direct instruction of expected and desired behavior.  Together faculty can identify 
ways students could be provided with this instruction.  Teachers could 
 

• Use literature in reading or language arts classes that have the desired behavioral 
skill as a theme.  Bibliotherapy resources provide information on reading 
materials with a given theme at the desired grade levels. 

• Use instructional practices that will allow students to learn and practice the skills 
being taught (e.g., role playing, group discussion, peer tutoring, cooperative 
learning) 

• Establish “natural” learning opportunities which call upon students to use the 
skills.  For example, a student who has difficulty with sharing (but who has had 

some social skill instruction in this area) might be paired with another 
student in an art project that requires sharing.  The teacher pre-arranges 
this activity at a time when he/she is available to provide guidance and 

feedback.  Given time and administrative support, it is possible to 
be quite creative at developing ways to “double dip”, providing 

academic and social skill instruction in the same lesson. 
 
It is important to work as a team – one person shouldn’t have to do it all.  Also, you may 
want to consider whether the whole class can benefit from the instructional strategy.  
What about a small group?  Are there other school resources you can access for 
assistance? 
 
“So what are these blueprints?”  
 
The blueprints provide space to identify key issues to help direct both teacher and student 
behavior in ways that promote desired alternative behaviors and to decrease the undesired 
target behavior.  Instructional materials and strategies can be identified to promote the 
learning and practice of the desired behavior. 
 
The goals for the blueprints are:  
 

• to develop guidelines for educators that would allow them to address key 
challenging behaviors through positive, proactive instruction of social and 
academic problem solving; and, 

• to encourage the implementation of instructional consequences that promote the 
learning and practice of desired alternative behaviors that meet the same function 
for the student as the target behavior.  The focus is on instructional consequences 
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– not on discipline or punishment.  The goal is to teach and encourage students to 
learn appropriate behaviors. 

 
Many of the approaches are both instructional strategies and instructional consequences.  
If the technique was not used proactively as an instructional intervention, it might also be 
used as an instructional consequence. 
 
You will notice that some columns in the blueprints are shaded gray.  This was done 
because those were not high frequency functions for the specific behavior addressed in 
that blueprint.  There may be some students for whom those functions are relevant, but 
we wanted to focus on the high frequency functions. 

 
These blueprints were developed by the individuals listed on the cover sheet.  At a 2-
day meeting in June, 2003, a list of 13 common classroom misbehaviors was 
developed through brainstorming and prioritizing.  Blueprints for each behavior were 
then developed by sub groups, critiqued by all, and finalized by the facilitators. 

 
“Who should use them?” 

 
These can be used by regular education teachers, special education teachers, and school-
based teams such as pre-referral, teacher assistance, or child study teams. 
 
The blueprints can be used in school-wide or classroom instructional programs, with 
individual students, and/or with teams such as IEP teams or pre-referral teams.  Some of 
the interventions could be used with students in structured homerooms, in-school 
suspensions, detention, small groups with a facilitator, and so on. 
 
“How do I pick which interventions or consequences to use?” 

 
Consider the function of the behavior for the student - why do we think the student 
exhibits this behavior?  What hypothesis can we develop about the function?  The 
function of the behavior (e.g., Michael wants to be part of the group) is more important 
than the form (e.g., Michael is always talking out) when you try to develop effective 
interventions. 
 
We also want to consider the acceptability to the teacher and to the student (e.g., the 
alternative or replacement behavior fits the student’s idea of self), and the effort it takes 
the teacher and the student – is it reasonable?  Are you (the teacher) prepared to follow 
through?  Is it developmentally and/or chronologically appropriate for the student? 
“Anything else I should know?” 
 

• The blueprints and the interventions suggested are not all inclusive – 
there are other strategies and materials – these are just a start.  The 
materials that are included do not require extensive training prior 
to their use.  Some are free and others are relatively low cost. 

• Not every strategy will work for every student in every setting – and 
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they shouldn’t.  Human behavior is not an exact science. 
• There may be some students for whom you need something different, something 

else – The blueprints may suggest something you haven’t already tried but there 
may be some really tough kids who require more discussion, additional 
evaluation, and/or more specific and intensive interventions. 

• The blueprints are not checklists - pick and choose carefully.  You should not be 
doing everything at the same time.  Be selective – this may be a process of trial 
and error. 

• Be sure to give interventions an adequate try – it can take from 4 to 8 weeks to see 
a change in behavior.  Don’t be too quick to throw in the towel. 

 
“Any parting words of wisdom?” 

 
• Take time to plan responses – you may need to develop scripts for yourself. 
• High expectations are individual, not group.  Expectations must be realistic – we 

want to challenge students but we also want to ensure success.  Fair is not always 
equal.  For example, imagine a physical education teacher who is working with 
students on a basketball unit.  The teacher is passing the ball to each student in 
turn.  For those students with strong motor skills, the teacher might pass the ball 
to them straight on and with some force.  For other students, the teacher might use 
a bounce pass or put a great deal of arc on the ball so that the student has some 
time to get ready to catch the ball.  The teacher is giving each student what he/she 
needs to have a reasonable chance at success.  We have a responsibility to meet 
students where they are.  Setting unrealistic expectations only leads to frustration 
and failure for everyone. 

• What’s your issue now?  If your primary goal is for the student to hand in work, 
then focus on that.  We can work to improve the quality and neatness of that work 
once the student begins turning something in.  The desired behavior may involve a 
series of steps. 

 
 

 
 

 
Remember:  Behavior change is a process not an 

event! 
 
 

Note:  there is no implied endorsement of the resources, products or programs by 
the Department of Public Instruction, CESA 12 and/or the agencies 

represented by the participants.  These are materials the participants have 
used and felt were worthwhile.  Likewise, there are others that were not 

included that are quality materials. 
 
 



 9 

 
In addition to the introductory information above, this packet contains the 
following: 

 
• Glossary of terms 
 
• Addressing context issues in large group settings 
 
• Blueprints 

 
o Active non-compliance 
 
o Attendance 

 
o Difficulty with transitions 

 
o Disrespect to teachers 

 
o Disruption 

 
o Failure to accept responsibility for behavior 

 
o Interpersonal relationships 

 
o Out of control 

 
o Passive resistance 

 
o Physical aggression 

 
o Respecting others property 

 
o Verbal aggression 

 
o Verbal outbursts 

 
o Blank format 
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Glossary 
 
 

Active listening 
 

Listening attentively to what is being said, and then repeating (in the listener’s 
own words) what the listener thinks the speaker said.  The listener might use 
phrases such as  “I heard you say….” or  “Is it fair to say you….”  The listener 
does not have to agree – it’s enough for the speaker to know that he/she has been 
heard. 
 

Antiseptic Bouncing 
 
 Sending the student out of the room on a task or errand.  You may want to set up 

some “errands” with the office (you need some classroom supplies, a Band-Aid, 
etc.) in the event that you don’t have a “real” errand, but want to give the student 
an opportunity to move, get out of the room temporarily, get some attention for 
appropriately completing the errand, and so on.  This also gives you a chance to 
get the rest of the class working, and they are less likely to respond to 
inappropriate behavior when the target student returns.  You can then work with 
the target student when he/she returns and get him/her caught up and working. 

 
Bibliotherapy 

 
Using of literature to teach problem solving, coping skills, social skills, 
perspective taking, and so on. 
(see www.carnegielibrary.org/kids/booknook/booksbygrade.html   or  
http://dpi.wi.gov/sped/ebdlitsosk.doc for “Linking Literature to Social Skill 
Development”.    You may also check with your school’s media specialist or local 
public library for resources.) 

 
Behavior contracting 

 
Contracting with the student so that the student completes something the teacher 
wants him/her to do and the student is then rewarded.  Contracts can be verbal or 
written, and should be positive.  The student should show an accomplishment; 
e.g., complete a task, participate in an activity,  remain outside for recess without 
fighting, solve a problem positively rather than by fighting.  Writing a contract 
can also help teach a student negotiating skills.  Be sure that the student has a 
reasonable chance of meeting the contract terms. 

 
Classroom Meetings 
 

An opportunity for teachers and students to discuss mutual concerns and 
solutions.  The tone of the meeting is always positive and there are ground rules to 

http://www.carnegielibrary.org/kids/booknook/booksbygrade.html�
http://dpi.wi.gov/sped/ebdlitsosk.doc�
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be followed (turn-taking, acceptable language, etc.).  The idea is to reach a 
conclusion, not to keep discussing the same topic over and over. 
(See http://teachers.net/gazette/AUG00/marshall.html or www.education-
world.com/a_curr/profdev012.shtml  )    

 
 
Comic Book Conversations  
 

Using word and thought bubbles and colors for emotions to help students identify 
the thoughts and feelings of people having a conversation (see 
www.thegraycenter.org)  

 
Cooperative Learning 
 
 Learning teams of students that work together.  Key features include division of 

labor, assignment of roles to students, face-to-face interaction, and 
interdependence wherein all student tasks are necessary for task completion.  (See 
www.cooplearn.org ) 

 
Direct Instruction  

 
Using a highly structured instructional approach geared to teaching the specific 
skills the student lacks.  The teacher uses telling, showing, modeling, 
demonstrating and prompting to get active responses from students.  It is focuses 
on teacher-directed instruction more than on independent seatwork. 
 

Double dipping 
 

Using bibliotherapy to teach both academics and social skills.  For example, using 
war or world conflict to discuss problem solving skills or compromise. 

 
Empathy, teaching 
 

See perspective taking below. 
 

Engineered choices 
 

Giving the student choices or structured options that are acceptable to both the 
student and the teacher.  

 
Errors in Thinking (Good Thinking, Changing Thinking) 
 

Based on the premise that students may exhibit patterns of negative thinking and that they 
must change the way they think in order to change the way they act.  This type of 
intervention focuses on the idea that thought can control actions, students have the ability 
to control and change their negative, self-defeating thinking, and students can be taught  
how to do this and reinforced for their efforts.  For example, a student may give up easily 

http://teachers.net/gazette/AUG00/marshall.html�
http://www.education-world.com/a_curr/profdev012.shtml�
http://www.education-world.com/a_curr/profdev012.shtml�
http://www.thegraycenter.org/�
http://www.cooplearn.org/�
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on a task, thinking “I can’t do this – I’m too stupid.”  The goal is to point out the error in 
thinking (“You can do this”) and help the student to try again.  Another example of a 
thinking error is failing to take responsibility for one’s own behavior:  “It wasn’t my fault 
– he made me.” 

 
Feedback loop 
 

Providing the student with an example of his/her behavior and describing the 
impact it had on the student and/or others.  Then ask the student if the outcome 
was what he/she intended.  If the response is “no”, then discuss more appropriate 
alternatives with the student.  If the response is “yes”, let it go and don’t argue – 
the student may be saying “yes” to cover up or appear tough, but your point has 
been made. 

 
Foreshadowing 

 
Telling students what will happen next, or at a certain time.  For example, “When 
the bell rings, we will be going to the music room” or “Tomorrow there will be a 
different schedule because…. And here is what will happen” 
 

Group contingency 
 

Group reinforcement that is contingent on individual student behavior or group 
behavior.  The entire group is reinforced or not reinforced. 

 
Hero System 

 
A behavior management approach in which a child’s appropriate behavior and/or 
improvement in behavior results in a reward to the entire group/class.  The student 
is then viewed as “hero” to peers. 
 

Hurdle help 
 

Providing the student with the help he/she needs to get through or past a difficult 
situation.  The student may not understand the directions or may get stuck on one 
of the steps of the problem or assignment.  Helping the student understand what 
he/she is supposed to do, or working with the student to get over the hurdle, may 
help to avoid escalating a disruptive behavior. 

 
“I” messages 
 

Stating feelings or directions in an “I” or “we” format.  The goal is to avoid using 
“you”, which can cause students to be defensive.  For example, instead of saying 
“You must be quiet”, you could say “We all need to be able to hear the 
instructions.”  The purpose is to tell the student what to do (rather than what not 
to do) and avoid being accusatory.  Another example would be to say “I feel badly 
when I hear that word.  Please use ________ instead.” 
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 Ignoring 
 

If the behavior is relatively minor and will not escalate or spread to other students, 
it may be best to ignore the behavior and avoid reinforcing misbehavior.  
Knowing what to ignore often is a result of experience with the student who is 
misbehaving – a process of trial and error.  What happens if you ignore the 
behavior – does it get worse as the student pushes for attention?  Does the 
behavior go away on its own?  Do other students get hooked into the behavior so 
that you now have a larger problem to address? 

 
Modeling 

 
Acting in a way that you want the student to imitate; using other students as role 
models for appropriate behavior. 

 
 

Movement breaks 
 

An opportunity for a student to stand up, move, stretch, wiggle, etc. in an 
acceptable manner and without distracting or interrupting other students. 

 
Peer mediation 

 
A process of conflict resolution that involves trained student mediators who use a 
structured process to meet with peers in conflict and try to help resolve the differences.  
The process is about learning to get along, not about winning and losing.  It is not 
appropriate when criminal activities are involved 

 
Perspective taking/teaching empathy 
 

Putting yourself in someone else’s shoes – how would you feel if the tables were turned?  
Helping students understand that their behavior impacts others and how.  It is often easier 
to teach this using examples (movie clips, TV shows, other scenarios, stories) to 
minimize student defensiveness.  Service learning (see below) is a useful tool, as is 
restorative justice (also see below) and “I messages” (“I feel frustrated when….”).   

 
Preteaching 

 
Making certain the student knows the expectations and teaching the student how to meet 
those expectations before holding the student accountable.  For example, a teacher might 
say “When it is ‘study time’, you are to be in your seat, quiet, and working on unfinished 
assignments or reading silently.” 

 
Power struggles 
 

A battle of wills that typically results in a “win/lose” situation.  Example:  “Oh, 
yes, you will!  -  Oh, no, I won’t!”  etc. 
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Response cost 
 

Loss of tokens or points earned in a token economy (see below) for misbehavior.  This is 
set up as part of the system and the student is aware of the potential cost ahead of time. 
 
Be cautious if the points/tokens aren’t meaningful to the student.  The student should not 
be allowed to dig him/herself into a hole he/she cannot get out of in a reasonable manner 
or time. 
 

Restorative justice 
 

A response to misbehavior that focuses on identifying and repairing the harm 
done.  For example, the student might clean up the mess he/she made or “work 
off” damage done to materials or equipment. 
 

Sensory Integration 
 

The brain organizes sensory input (sight, hearing, touch, taste, smell) so that the 
person can function.  If all of that sensory information is not interpreted correctly, 
a student will experience problems.  These might include being overly sensitive to 
sound or touch, an unusually high or low level of activity, poor coordination, or 
poor organizational skills.  There are different activities for different outcomes 
(arousal, relaxation, etc.).  Consult the Occupational Therapists (OTs) in your 
building or district for more information. 

 
Sensory Breaks (for arousal and for relaxation) 
 

Time for activities that will help the student focus and participate.  These 
activities may be provided with a therapist or teacher, or may be things the 
student can do himself/herself such as using a small “fidget” toy to help maintain 
attention, moving rhythmically from one activity to another, having a water bottle 
or something to chew on, and so on. 

 
Self monitoring 

 
 Students keep track of their own behavior on some type of chart, grid, or other 

recording form. 
 

Service learning 
 

Combines service activities with learning objectives so that both the server and 
the recipient both benefit.  This helps the student to learn empathy/perspective 
taking.  (See www.servicelearning.org ) 

 
 
 
 

http://www.servicelearning.org/�
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Social Skills 
 
 Behavioral skills that allow students to interact more appropriately and 

productively with others and to cope with social situations.  Students may not 
have been taught appropriate behavior or may have difficulty reading social cues, 
with unexpected situations, or discomfort displaying a certain behavior.  In 
addition to teaching the behaviors, effective social skill instruction includes role 
playing and opportunities for the student to practice (with feedback) and 
generalize the behavior to a variety of settings. 

 
 

Social Stories 
 

A short story that describes a situation, concept or social skill.  Originally 
developed for students with autism spectrum disorders by Carol Gray, social 
stories are also sometimes used with children with emotional behavioral disorders 
and cognitive disabilities.  (See www.thegraycenter.org ) 

 
 

Team building 
 

Activities that promote cooperation, trust and teamwork with a group, making the 
group stronger and more bonded. 

 
 
Token economy 

 
A system of tokens (stars, checkmarks, chips, etc.) or points that students can 
exchange for tangible rewards and/or privileges.  It may be classroom-wide or set 
up for an individual student through a behavioral contract. 

 
 
Trapping 

 
Systematic, careful design of instruction to promote success.  As a result, the 
student finds acceptance and motivation, and it promotes teacher/student 
relationships. 

 
 

Verbal de-escalation 
 

Talking to a student to help him/her calm down, regain control, and resume the 
activity or lesson.   In a crisis situation there are several phases and verbal 
interventions may vary depending on the phase as follows: 
 
 

http://www.thegraycenter.org/�
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Phase Student behavior Teacher response 
 
Anxiety 
 

 
Increasing anxiety; increasing motor 
or verbal behavior, or unusually quiet 
and withdrawn behavior; mild 
disruption 
 

 
Be supportive; don’t use ultimatums; give 
hurdle help; help the student see the 
problem as solvable 

 
Questioning, 
ignoring 

 
Student questions the teacher; student 
may ignore teacher direction 
 

 
Remain calm and businesslike; 
communicate clear expectations and stress 
the consequences of the desired behavior 
 

 
Refusal 

 
Student overtly resists or defies the 
teacher 
 

 
Remain calm and avoid a power struggle; 
offer realistic choices; provide the student 
with an option that protects the student’s 
dignity & allows him/her to save face 
 

 
Emotional 
release 

 
Student loses control – has little 
ability to listen or to reason at this 
point 

 
Provide support & safety.  If the student is 
crying, provide support and empathy; if 
the student is verbally aggressive, 
minimize the damage to others (move 
them out) and talk soothingly to the  
student; if the student is physically 
aggressive, get assistance 
 

 
Tension 
reduction 

 
The student generally withdraws; 
he/she still needs time to regain self 
control; may need to prepare 
him/herself for consequences of the 
crisis situation  
 

 
Provide acceptance and support; assist the 
student to return to classroom activities 
when that is appropriate 

   
Vignettes 
 

A short scenario that can be used as the basis for discussion of a particular 
behavior, social skill, difficult situation, etc.  It can be one that a teacher or 
student has created or could be a excerpt from a book, short story, video clip, and 
so on.  (See Social Stories). 
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Addressing Context Issues in Large Group Settings 
 
For many students who exhibit challenging behaviors, unstructured times 
are especially difficult.  This may include recess, lunchroom, study hall, 
and school hallways passing times, among others.  Because of the large 
numbers of students, these settings are often noisy and supervision is 
difficult because of all the activity.   
 
Behavior occurs in a context, and one important consideration in 
addressing behavior may be altering the context to prevent problems 
before they occur or before they get out of hand.  Perhaps the first 
consideration for all these settings is to ensure students know the 
behavioral expectations  – what are the rules?  What is acceptable and 
what is prohibited?  Are staff expectations consistent? 
 
The tables below are the result of a brainstorming activity with 
approximately 100 people in December, 2002.  Table 1 summarizes some 
common unstructured school settings, identifies some of the context issues 
in each, and lists modifications to those settings that might help address 
and hopefully eliminate behavior problems.   Table 2 includes some of the 
realities and barriers to addressing these larger context issues, and lists 
possible solutions.  These tables are not all inclusive but are intended to 
encourage discussion and problem solving. 
 

Table 1:  Altering the context in large group settings 
 

 
Setting 

 

 
Context issues 

 
How might you 

alter that 
context/setting? 

 
Assemblies  

 

 
• Seating arrangements 
• Change in routine 
• Noise, acoustics 
• Supervision 
• Proximity of adults 
• Different adults 

supervising who may 
not know students or 
their needs 

• Large groups 
• Lack of interest in 

program 
• Expectation of quiet 

and attention 

 
• Assign seats (consider 

seats near the aisle, at 
lower levels if bleacher 
seating) 

• Strategic placement of 
adults 

• Proximity and 
environmental 
controls 

• Teach appropriate 
behavior 

• Try to allow for 
movement, “wiggling” 
within reason 

• Foreshadow the 
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• Sitting for long time 
and staying quiet/still 

agenda and provide 
background 
information 

• Rewards for 
appropriate behavior 
afterward 

• If it is a major 
problem, provide 
alternative activity for 
the student rather 
than setting up a 
failure situation 

• Have classes come in 
at different times and 
by different entrances; 
leave by different exits 

• Provide music as 
students enter to help 
keep noise down (you 
have to be able to hear 
the music) 

 
 

Bus  
 

 
• Lack of supervision 
• Confined space 
• Noise level 
• Driver training and 

tolerance 
• Personality issues 
• Length of ride 
• Movement – needs of 

students to move as 
well as bouncing and 
swaying of vehicle 

• Smell (fuel, other 
students, etc.) 

• Hunger 
• Bus rules & 

consistency of 
enforcement 

• Teasing 
• Horseplay – including 

actions the supervisor 
might not see or hear 

• Uncomfortable seats, 
temperature 

• End of a long day that 
may not have gone well 
at school 

• Early morning bus 

 
• Assigned seats 

either for all or for 
students acting 
inappropriately 

• Video cameras or 
staff monitors 

• Training for conflict 
resolution (students 
& staff) 

• Addition of seatbelts 
or safe shoulder 
belts 

• Music; sing-alongs 
• Books on tape – 

students get extra 
credit if they answer 
comprehension 
questions about the 
story 

• VCR with tapes 
• Allow hand-held 

games, snacks (no 
beverages that can 
be spilled, other 
restrictions to 
minimize messiness) 

• Pair a student with 
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rides for students who 
aren’t “morning people” 

 

problem behavior 
with a well-behaved 
student,   use  peer 
models 

• Encourage silent 
reading – students 
get extra credit for 
reading 

• Student monitors 
• Get to know the 

kids; establish a 
relationship with 
them; treat them 
with respect; say 
“hello”, “goodbye”, 
“good to see you”, 
“happy birthday”, 
etc. 

 
 

Common areas 
before and after 

school 

 
• Fighting, aggression 
• Lack of supervision 
• High energy 
 

 
• Open up certain 

areas of the school & 
provide supervision 

• Use different doors 
for different grades 
to reduce group sizes 

 
 

Field trips 
 
• New places, unknown 

settings 
• High excitement 
• May include long, 

boring bus ride 
• May be exhausted at 

end of an exciting day 
• Overstimulation 

 
• Increase # of 

supervisors 
• Foreshadow what 

will happen, 
expectations, 
schedule, etc. 

• Reinforce positives 
upon return 

• Music, videos on bus 
ride 

 
 

• Scatter supervisors 
throughout the bus, 
not all in front or in 
one spot 

• Consider a stretch 
break, bathroom 
break, etc. if ride is 
long 
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• Carry cell phones, 
walkie-talkies 

• Know the students – 
make sure to have 
emergency 
information, what to 
do in a crisis, etc. 

• Have smaller groups 
with higher level of 
supervision if 
needed by some 
students 

 
 

Hallway 
 

 
• Running, pushing, 

swearing 
• Expectations of quiet 

and order 
• Personal space issues – 

bumping, jostling 
• Time limits 
• Want to see certain 

peers 
• Pass notes or exchange 

books or assignments 
with peers 

• Posters or artwork on 
walls – tempting to 
tear, hit at, mark on, 
etc. 

• Thirsty, have to go to 
bathroom 

• Anxiety about getting 
to class on time after 
going to locker and 
restroom 

 
• Increase teacher 

visibility 
• Color code hallways 

& assign to certain 
groups so teachers 
get  to know 
students 

• Limit # of classes 
passing at any 1 
time 

• Teach appropriate 
hall behavior 

• Passing rules posted 
• Play pro-social 

music 
• Warning tone or 

other cue prior to 
final bell 

• Clocks throughout 
hallways 

• Reconsider passing 
time – shorter or 
longer depending on 
issues 

• Clear walls of loose 
papers, posters, 
notices, etc. 

• Involve students in 
determining 
solutions 

 
 

Indoor recess  
 

 
• Number of students in 

a small area (space 

 
• Arrange for 

movement, physical 
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constraints) 
• Noise level 
• Availability of 

activities 
• Supervision 
• Pent-up energy 

activity 
• Smaller group sizes 
• Training for 

volunteer 
supervisors 

• Have lists of 
activities, ideas for 
good use of time 

• Get student input on 
possible activities 

See outdoor recess, 
commons areas for 
additional ideas 
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Lunch room 
 
• Crowded 
• Noisy 
• Time constraints 
• Need to clean up and 

return trays 
• Personal space issues 
• Cutting in line 
• Messy/spills/accidents 
• “Pecking order” 
• Hungry before lunch; 

appetite not satisfied 
after lunch 

• Don’t like food, so play 
with it and this can 
escalate 

 
• Send 1 class 

early & rotate 
this privilege 

• Allow certain 
students to eat 
with an adult of 
their choice 

• Token system 
• Teacher 

monitoring 
• Buddy system 
• 5 min. early 

release for some 
• Rewards for good 

behavior 
• Options available 

once finished 
eating 
(intramurals, 
crafts, move to 
gym for 
recreation or sit 
on bleachers & 
be able to talk to 
friends) 

• Have some 
students go to 
“recess” before 
eating to cut 
down on size of 
group and allow 
to burn off 
energy 

• Allow passes for 
media center, 
computer lab, 
noon study halls 

• Student clean-up 
crews 

• “Stop light” to 
cue kids to tone 
it down – yellow 
light as warning 
to watch it or 
talking will be 
stopped; some 
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schools have the 
lights actually 
set to decibel 
levels so there 
are automatic 
cues 

• Supervisors 
moving around 

• Get to know the 
kids by name, 
say “hi”, ask how 
it’s going, etc. 

• Honors table 
• Cut down noon 

hour if there is 
excessive “down” 
time 

• Use older 
students as 
monitors 

 
 
 

Playground/outdoor 
recess  

 
• Unstructured setting 
• Lack of adult supervision 

and communication 
• Area (space constraints – 

either very limited or 
huge area with few 
supervisors) 

• Weather 
 
 

 
• Time of day 
• Fighting/rough 

play/rough-housing that 
escalates 

• Bullying; ganging up 
• Some students 

shunned/kept out of 
activities by other 
students 

• Kids don’t know what to 
do 

• Boredom 
• Lack of boundaries for 

various activities 
• “Pecking order” – who 

 
• Visual social 

skill /rule 
reminders 

• Walkie-
talkies/cell 
phones to aid in 
supervision 

• Structured 
activities 

• Age groupings 
• Adequate 

equipment & 
plan to rotate 
use 

 
 
• Restrict certain 

areas (i.e., mud) 
& plan to allow 
for those days 
when those areas 
are problematic 

• Reward 
appropriate 
behavior 

• Staff proximity 
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gets what equipment or 
what area of the 
playground 

• High energy 
• Shortage of equipment 
• No turn taking 

to specific 
problem groups 
or areas 

• Increase 
supervision 

• Supervisors 
circulate rather 
than remaining 
in 1 area 

• Make sure 
students know  
rules of games 
and equipment 
use 

• Peer leaders 
• Individual 

activities 
available (cards, 
coloring, reading, 
etc.) 

• Picnic tables and 
benches for 
quieter activities 

• Kids help pick 
activities 

• Train 
playground staff 
in problem-
solving with 
students 

• Cones, 
barricades to 
mark spaces that 
are off-limits 

 
 

Study hall 
 
• Talking 
• Not engaged in 

productive activity 
• Sometimes huge group 

and/or huge room 
• Expectation of quiet and 

working 
• No eating, sleeping, 

working together 
• Students with  “nothing 

to do” 

 
• Smaller size 

groups or more 
than 1 
supervisor 

• Allow a talk time 
at end of period 
as long as 
volume is 
appropriate 

• Have “honor” 
study halls 
where students 
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can talk and also 
have “quiet” 
study halls and 
give students 
choices 

• Allow flexibility 
for different 
learning styles 

• Merit study hall 
for certain GPA 
or better 

• Eliminate study 
halls 

• Have study 
groups 

• Provide peer 
tutors 

• Have books to 
read, headsets 
(as long as they 
are working or 
can verify no 
work to be done), 
etc. 

 
 
 
 
• Structured study 

halls for those 
who need it – 
smaller groups, 
work on 
organizational 
skills, study 
skills 

• Computer 
bulletin board 
with all class 
assignments & 
access from 
study hall 

• Have extra 
supplies such as 
paper and 
pencils, etc. 

• Promote staff 
consistency so 
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same rules and 
expectations 
regardless of who 
is supervising 

• Alternate area 
with activities 
for kids finished 
with homework  

• Don’t use study 
halls to fill the 
schedule when 
kids have been 
kicked out of 
classes – they 
now have less 
work and more 
time to get into 
trouble – plan 
alternatives, 
have structured 
study halls for 
remediation, 
create 
“independent 
studies” to keep 
kids engaged and 
occupied as well 
as to allow them 
to salvage some 
credit, have them 
be peer tutors 

• Stop lights to cue 
students – “red” 
means no 
talking, “yellow” 
means it’s 
getting too noisy, 
“green” means 
talking is okay 
as long as not too 
loud 
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TABLE 2:  Barriers to addressing context issues & possible 
solutions 
 

Realities/Barriers Possible solutions 
 

No time for training, school calendar 
is limited or poorly planned, contract 
is tightly enforced, staff usually not 
included in development of inservice  

 

 
• Seek teacher input as to how to 

find more time to discuss, plan 
• Prioritize; allow that some things 

will have to “give” 
• Allow staff to “bank” time 

attending after school inservices 
and then leave early on a  day 
when students are not in school 
or leave when students leave 

• Task force to seek alternatives 
• Involve admin. & union to find 

mutually acceptable solutions; 
work together 

• Make it non-threatening 
• Share frustrations but identify 

mutual needs 
• Survey – develop staff leadership 
• Celebrate success 
• Develop parent/teacher group to 

establish priorities 
• “Mini-inservices” with a topic at 

regular faculty meetings (10-15 
minutes with a short handout or 
fact sheet) 

• Add a few minutes to each day to 
create time for staff development 
and common planning (adding 10 
minutes per day can yield up to 
200 “extra” minutes in a month) 

• Early release for student 1 time 
per month 

 
 

Little support for change 
 
• Involve teachers/staff in the 

planning 
• Involve the “leaders” – official 

or unofficial 
• Collect data that speaks for 

itself to help “sell” the need for 
change 

• Start small and build on 
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success – have information 
that supports the success of 
the change 

 
 

 
Energies spent on survival and 

enforcing existing plans and rules 
 

 
• Give support for letting some things 

go – prioritize 
• Don’t have to find “more” time, just 

have to use existing time better – if 
can prevent behavior, then don’t 
have to spend time chasing it 

• Do a diversity analysis – how should 
we use the staff we have?  What can 
“give”?  

 
 

Staff recognition of high achievers 
rather than student improvement  

 

 
• “Most Improved” recognition 

award 
• Individual classroom awards 
• Use the IEP to create individual 

grading rubrics 
• Compare students to themselves 

rather than comparing student 
to student 

• Set individual improvement 
goals 

 
 

Staff assumes that students know 
expected behaviors  

 

 
• Teach, reteach, and practice 

(with feedback) expected 
behaviors 

• Develop a set of rules for 
behavior across environments 
and enforce them consistently 
and uniformly 

• Use small groups, pupil services 
staff, developmental guidance 
program for students with 
special issues 

 
 

Teachers’ lack of knowledge about the 
function of behaviors and/or a 

preconception that influences their 
response to the behavior  

 

 
• Diversity chart (chart of needs of 

students in a grade or classroom 
– how many have reading 
difficulty?  Math?  Etc.) 

• Inservice/more information 
• Copies of behavior plans, IEPs if 
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teacher is not at meetings 
• Information on function of the 

student behavior(s) 
 

 
Teacher expectations do not match 

student abilities  
 

 
• Diversity chart (chart of needs of 

students in a grade or classroom 
– how many have reading 
difficulty?  Math?  Etc.) 

• High expectations are individual, 
not group 

• Meet students where they’re “at” 
and work from there; set realistic 
expectations 

• Teacher s provide each other 
with feedback, ideas 

 
 

Socially inappropriate students lack 
appropriate role models  

 

 
• Social groups within various 

settings 
• Friendship groups 
• Cross-age student mentors 
• Structured recess or other 

unstructured time activities 
• Buddy system 
 

 
 

Curriculum may not match 
needs/learning styles/time needed 

 

 
• Shared lesson plans 
• Collaborative teaching 
• Develop options for groups 

(grade level, subject area) 

 
Classroom layout – lack of mobility, 

distractions 
 

 
• Plan opportunities for 

movement, breaks 
• Limit distractions 
• Carpeting to cut down on noise 
• Option of table/chair rather than 

desk 
 

 
Kids reinforce inappropriate behavior 

in peers (even if staff don’t) 
 

 
• Scheduling options 
• Teach social skills 
• Supervise 
• Community/service learning 

options 
• Reinforce peers for ignoring 
• Group contingencies 
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Behavioral expectations of teachers 
 

 
• Feedback on reasonableness of 

expectations, functioning level 
of students 

• Teach expected behaviors 
• Have consistent reasonable 

expectations and 
understanding of rules 

• Consistent enforcement 
• Reward successive 

approximations as kids learn 
and practice new skills 

 
 

Teacher cannot ignore behavior in the 
classroom when it interferes with the 

learning of others 
 

 
• Offer support to teacher 
• Conduct an FBA – why is the 

behavior happening? 
• Offer support to the student 

misbehaving and/or peers 
• Consider whether student 

should be in that class at this 
time (potential harmful effects 
to others); do we need to do 
some intensive interventions? 

 
 

Teachers reluctant or unwilling to 
allow modifications or to allow for 

individual abilities or needs; 
building and/or district climate 

negative 
 

 
• Provide ideas and supports 
• Give/share ideas 
• Pre-referral, teacher 

assistance teams 
• Brainstorm options – create a 

“have you tried….” list 
• Use case examples or general 

suggestions to decrease 
defensiveness 

• Celebrate successes and turn-
arounds in kids 

• Identify critical concepts for 
the class 

• Let successes sell others who 
are more resistant 
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Union issues such as teachers talking 

to colleagues about their teaching, 
contract hours, work slow-downs 

 

 
• Invite regular ed. staff to 

observe special ed. classroom 
• Mentor; team teach 
• Provide short “mini-

inservices” during the day or 
at regular faculty meetings 

• Tip of the month 
• Voluntary brown-bag lunches 
• Work together to create times 

for common planning and 
discussion 

 
 

Inclement weather 
 

 
• Preplan structured activities and 

places for kids to go 
• Have a “folder” for supervisors to 

grab if needed 
• Have PTA or other service group 

provide board games and other 
activities (craft supplies, etc.) 

• Allow for movement (use the gym 
if available, do “laps” in hallways 

  
 

Students with skills significantly 
below grade level 

 

 
• Taped texts, group reading, 

cooperative learning groups 
• Peer tutors 
• Rubric for grading the “need to 

know” items – allow for  
variation 

• Alternative ways to be tested, 
graded, evaluated 

 
 

In hallway, students have passed by 
and are “gone” before you can 

intervene with  “quick” behaviors 
(swearing, inappropriate comment, 

poking, etc.) 
 

 
• More supervision – all teachers 

stand in their doorways between 
classes 

• Students have same locker all 
years of high school so teachers 
get to know the students who 
have lockers near their 
classroom 

• Clear expectations conveyed to 
all students 
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School calendar - rigid school days 
and sleep needs (not everyone is a 

morning person), sometimes child care 
issues for teen parents 

 

• Flexible scheduling 
• Later start options 
• Evening or after school classes 
• Self-paced units 
• Awareness of needs 
• Identify whether there are 

developmental or health issues  
 

 
Increasing academic standards and 
teacher accountability in an era of 

increasing diversity 
 

 
• Serious look at testing 

accommodations 
• Understanding that disability 

needs may get in the way of 
academic skill acquisition 

• Teachers keep data on 
whatever their focus is so that 
they are accountable – just 
differently 

 
 

Grade level distinctions 
(chronological grouping) 

 

 
• Flexibility 
• Multi-grade groups for 

unstructured activities 
• Consider developmental level 

(Developmental 
Therapy/Developmental 
Teaching model) 

 
 

Emphasis on grades 
 

 
• Options for demonstrating 

mastery – portfolios, oral 
exams, if student can pass unit 
test then “excuse” missing 
homework 

• Extra credit options that are 
creative 

• Emphasize that we are after 
mastery and if the student can 
demonstrate that, we should be 
more flexible 

• Make sure homework is for drill 
& practice, not new skill 
acquisition 
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Outside issues:  family issues, 
daycare issues 

 

• Parent liaisons 
• School-community links and 

collaboration 
• If high school has a family 

science class on child care, have 
those students provide child 
care during meetings and get 
class credit for it 

• Use after school rec programs 
• Be aware of what the 

community offers 
• After school tutoring by retired 

teachers or university students 
or church groups  

• Homework club 
 

 
Lack of training for bus drivers, food 

service workers, etc. on handling 
behavior 

 

 
• Invite to inservices 
• Offer special programs for those 

groups that target their settings 
and concerns 

• Make sure they know their options 
and know procedure – who needs 
to be notified about problems, etc.? 
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Instructional Interventions for 
 
Active Non-Compliance 
 
 
 
Examples  of behavior 
 

• Actively refuses to follow directions (e.g., “no” or “I won’t”) 
• Assignments not finished 
• Poor work quality (e.g., messy, carelessly done) 
• Makes comments or walks away, leaves room 
• Spends lots of time looking for work or materials 
• Acts bored (e.g., “This is dumb” or  rolls eyes) 
• Stalls or dawdles 

 
Desired alternative behavior(s) 
 

• Follows directions within ___ minutes (or seconds) without arguing or talking 
back 

• Completes work neatly (e.g., handwriting is legible, paper is not wrinkled or 
smudged) 

• Begins work within ___ minutes (or seconds) (e.g., gets materials out, opens 
books, begins task) 

• Shows good effort by having materials ready, beginning task within ___ 
minutes/seconds, attempting difficult tasks 

• Asks for clarification if doesn’t understand the task (e.g., by raising hand, waiting 
for teacher to finish speaking) 

• Waits his/her turn to speak by raising hand, waiting for teacher adknowledgment 
 
 
General instructional strategies that might be useful in teaching the desired 
behavior(s) 
 

• Teach expectations and classroom procedures 
• Be gentle when cueing, correcting, redirecting, etc. – goal is to connect with the 

student, not push him/her further away 
• Offer choices in tasks, assignments - focus on strengths and interests 
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• Seat the student near the teacher, away from distractions, etc. 
• Have clear expectations – allow student input – review periodically 
• Break multi-step activities into smaller steps with feedback and reinforcement 

along the way; break long-term assignments into smaller short-term tasks 
• Teach organizational skills and time management 
• Teach students problem solving skills, decision making skills 
• Ask yourself what the bottom line issue is – if it’s getting the assignment done, 

then perhaps reinforce getting it done and work on neatness as the next step 
 
 
 
Instructional materials that might prove useful in teaching the desired behaviors 
(web sites updated 8/08): 
 

• Practical Ideas that Really Work for Students with Disruptive, 
Defiant or Difficult Behaviors Kit:  Preschool through Grade 4 
and Grades 5 through 12 by Kathleen McConnell, Gail Ryser, and James R. 
Patton.  Pro-Ed, Inc., 8700 Shoal Creek Blvd., Austin, TX 78757. www.proedinc.com 

• What Kids Need to Succeed by Peter Benson, Judy Galbraith and Pamela 
Espeland and What Do You Stand For?  By Barbara Lewis.  Free Spirit 
Publiching, 217 Fifth Avenue North, Suite 200, Minneapolis, MN 55401.  
www.freespirit.com  

• Hot Stuff to Help Kids Chill Out – The Anger Management Book” 
and “The Anger and Stress Book   by Jerry Wilde, Ph.D. www.amazon.com  

• Skillstreaming, PREPARE curriculum.  Research Press, P.O. Box 9177, 
Champaign, IL 61826.  1-800-519-2707.  www.researchpress.com  

• TRIBES (a research=based community building program).  CenterSource System, 
LLC.  7975 Cameron Drive, Building 500, Windsor, CA 95492.  707/838-1061. 
www.tribes.com  

• Social Skill Strategies, 2nd edition, Book A and Book B by Nancy 
Gajewski, Polly Hirn and Patty Mayo.  Super Duper Publications, 1-800-277-8737 or  
www.superduperinc.com   

• Short Term Play Therapy with Disruptive Children and   Forms for 
Helping the Oppositional Child.  Childswork/Childsplay, P.O. Box 1246, 
Wilkes-Barre, PA 18703-1246.  1-800-962-1141.  www.childswork.com  

• Discipline with Dignity for Challenging Youth by Allen N. Mendler and 
Richard L. Curwin.  Discipline Associates, P.O. Box 20481, Rochester, NY 14602.  1-
800-772-5227 www.disciplineassociates.com  

• www.behavioradvisor.com 
• www.disciplinehelp.com  
• www.interventioncentral.org  
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 Adult attention Escape/avoidance Power/control Peer affiliation Justice/revenge 
Teacher: 
 
Strategies to 
promote 
desired 
alternative 
behavior 
 
 
 
 
 
 
And/or 
 
 
 
 
 
 
 
 
Strategies to 
reduce the 
target 
behavior 
[Note:  when 
alternate 
behavior is 
incompatible with 
target behavior, 
the same 
strategy may 
work both to 
promote & to 
reduce] 
 

- Give praise and 
attention for 
positive behavior 

- Determine if the 
behavior is learned 
helplessness – 
provide support and 
then fade it away 

- Call on the student 
if he/she knows the 
answer 

- Allow opportunities 
for the student to 
show skill, ability, 
competence 

- Use pre-compliance 
(ask the student to 
do something 
he/she is likely to 
do and then move 
to the more difficult 
task) 

- Ask for student 
input 

- Behavior contract 
 

- Seating in 
proximity to 
teacher 

- Ignore if 
behavior is 
minor & won’t 
escalate 

- Assess if the 
work is too 
hard, too easy, 
too redundant 

- Give choices – 
how else could 
the student 
demonstrate 
mastery? 

 

- Teach student ways to be 
more efficient and/or 
organized 

- Provide opportunities for 
the student to respond 
correctly (75-80% 
correction level) 

- Prompt/cue the student 
- Focus on effort and 

improvement 
- Create a supportive 

atmosphere (it’s okay to 
make mistakes as long as 
we learn from them) 

- Set reasonable goals with  
student input 

- Provide for immediate 
success 

- Break down tasks into 
manageable steps 

- Behavior contract 
- Movement breaks 
- Make accommodations 

for messy work 
(computer, print instead 
of cursive, etc.) 

- Talk with student about 
the real life effects of the 
behavior 

 
 
 

 
- What does the 

student think of 
his/her abilities?  
Give him/her a 
better 
understanding – you 
may know he/she 
can do it, but does 
the student know 
that? 

- Reinforce the 
process, not just the 
product 

- Be creative about 
how to involve the 
student in drill-
practice and 
demonstrating 
mastery 

 
 

- Redirect the student 
- Reward timeliness 
- Discuss with the 

student why the 
appropriate 
behavior or activity 
is important & 
useful 

- Have clear 
expectations 

- Give the student 
opportunities for 
leadership 

- Give the student 
choices & help them 
identify alternatives 

- Use intermittent 
rewards (mystery 
rewards) so student 
doesn’t know when 
one might happen & 
so may maintain 
effort 

 
 
 

- Use pre-
compliance (ask 
the student to 
do a task they 
are likely to do, 
and then move 
to the difficult 
task) 

- Be open to 
ways to involve 
the student in 
drill-practice 
and in 
demonstrating 
mastery 

 

- Spotlight a strength 
of the target 
student 

- Give responsibility 
- Use small groups 
- Connect the 

student with the 
school through an 
activity, 
recognition, etc. 

- Involve the student 
in class in ways 
that publicly 
demonstrate 
competence 

 
 
 
 
 
 

- Use hurdle help to 
get the student 
past/through 
difficult situations 
or times 

- Use pre-
compliance (ask 
the student to do 
a task they are 
likely to do, and 
then move to the 
difficult task) 

- Proximity to 
teacher 
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Student: 
Consequences 
for alternative 
appropriate 
behavior 
 
 
And/or 
 
 
 
Consequences 
for 
inappropriate 
target 
behavior 
 

 
- Positive attention; 

extra time with 
key adult 

- Be a peer tutor or 
model for others 

- Positive notes 
home and/or to 
other key adults 

- Token economy 
 
 

- Teach social 
skills of how 
to ask for 
help, problem 
solving, etc. 

- Have student 
identify 
appropriate 
ways to get 
adult attention 

 
- Consider process, 

not product  
- Compliance with a 

request reduces 
the amount to be 
done 
(acknowledge 
student’s difficulty 
with the task) 

- Give the student 
choices 

 
- Work through 

problem 
solving model 

- Have student 
identify 
appropriate 
ways to 
escape 

 
- Group 

reward/hero 
system 

- Allow student to 
mentor or tutor 
another student 

 
 
 
 

- Use vignettes, 
video clips to 
teach 
perspective 
taking 

- Have the 
student 
identify 
appropriate 
ways to get 
power/control 

- Reinforce strengths 
and accomplishment 

- Use group 
contingencies 

- Give the student a 
leadership role 

- Extra time with a 
chosen peer 

- Mentor a younger 
student 

 
- Teach social skills 

for peer 
interactions, 
problem solving 

- Have the student 
develop materials 
to teach younger 
children the skill 

- Have the student 
identify 
appropriate ways 
to get peer 
attention 

 

 
Avoid the use 
of 

- Allowing the 
student too many 
excuses or engaging 
in lengthy 
discussions 

- Power struggles 
- Public 

confrontations 
 

- Pushing the student 
away, disconnecting 
the student from the 
class or school 

- Power struggles 
- Public 

confrontations 
- Allowing student to 

“escape” from the 
task or activity 
completely 

 

- Trying to force 
compliance with 
a public question 
or reprimand 

- Giving orders, 
commands, 
ultimatums 

 

 
- Public 

confrontation 
- Allowing peer 

reinforcement 

 

Special 
considerations 

Does the student know what to do?  Can he/she follow multi-step directions?  Is the work at a reasonable level for the student?  
What is motivating for the student?  Is “I don’t care” sour grapes or has the student really given up?  Is there family support for 
education – is it realistic for this student to do homework, for example?  Does the student have a place to do homework?  Is 
there an expectation that the student will care for younger siblings or have other tasks that are given priority in the home?  Are 
the student’s basic needs met – is the student hungry?  Does he/she feel safe, etc.?   
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Instructional Interventions for 
 
Attendance problems 
 
 
Examples of behavior 
 

• Misses the whole class or day 
• Regularly late for class 
• Skips class but doesn’t leave the school campus 
• Poor/inconsistent attendance even if excused 
• Gets far behind in schoolwork and gives up, cannot participate in on-going class activities,  

and/or cannot reasonably catch up 
 
Desired alternative behavior(s) 
 

• Attend school regularly (each class, entire day) 
• Be on time to class (define:  in seat when bell rings?  In room when bell rings?) 
• Completes makeup work 
• Is on time for class and ready to work (has necessary materials) 

 
General instructional strategies that might be useful in teaching the desired behavior(s) 
 

• Have a task to be done as soon as students enter the room – it gives you time to set up, take 
attendance, do other housekeeping chores, but keeps them busy.  It can be a review of 
yesterday’s lesson, a lead in for today, journaling, creative writing, current events, etc. 

• Try to “prime” success for the student when he/she returns to school or does attend – make 
sure the first tasks are motivating and successful for the student so that the student is feels 
competent and motivated to continue to attend. 

• Reinforce the desired behavior 
• Make sure the student knows what “on time” means – make sure student knows this for all 

classes. 
• Consider whether the school wants to have a consistent “on time” definition so that it is the 

same for all 
• Truancy abatement programs such as providing a “neutral site” program where students can 

catch up with work, deal with issues, and have some support for returning to school.  Some 
communities have worked with the Boys/Girls Club to do this and it is often a cooperative 
effort between the school district, social services, and the club.   Students may be brought to 
the site by the police or parents rather than returning them to the school building. 

• A short-term intervention where the student’s attendance is checked daily for some period of 
time (2 or 3 weeks) and attendance is reinforced and rewarded.  After that period of time, 
look at whether attendance has improved (so perhaps we can back off and only check weekly 
or every 3-4 days), stayed the same (maybe try it another week), or not improved and perhaps 
gotten worse (in which case it may be “back to the drawing board”.   

• Service learning – note that while the activity may be fun for the student (and not a 
“punishment” or negative consequence), the goal is to connect the student with the schools 
and/or peers.  Punishment makes the least sense in these instances. 
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• Encourage the student  
o Welcome the student back; greet him/her 
o Provide a mentor or a buddy 
o Involve the student in school activities 
o Use more positives & successes than negatives 
o Increase academic success 
o Cut down on competition 
o Give the student success right from the beginning and then build on it 

• Anticipate lateness – seat the student near the door, have work on the desk and ready if/when 
the student arrives 

• Have a plan for the student to make up the work – keep from overwhelming the student 
(independent study, demonstrating mastery rather than requiring every assignment, etc.) 

• Depending on the underlying issues, refer the student to the guidance counselor, school social 
worker or the school psychologist – are there community agencies that could be of help? 

• Work with student to find after school or partial day employment if money is an issue; find 
ways for student to “earn” needed or desired items 

• Reinforce progress, not just perfection 
• Contract for work based on amount of work to be completed rather than time limits 
• Use homework for bonus point for all kids 
• Double up (spend more time on fewer subject area so that student can salvage something for 

the grading period) 
• Provide an alarm clock or give a wake-up call to the student 
• Provide “rental” gym clothes, supplies, etc. & allow the student to “work off” the rental (and 

also to connect with the teacher and  reconnect with the school)  
• Involve the school nurse to make sure there are no serious health issues 
• Provide a program that is motivating and reinforcing to the student, especially initially – start 

with classes he/she has skill in or enjoys and build from there 
• Schools may not be able to do this alone – are there other agencies, programs or individuals 

who can be involved? 
 
Instructional materials that might prove useful in teaching the desired behaviors (web sites 
updated 8/08): 
 

• Preventing School Failure by Thomas C. Lovitt.  Pro-Ed, Inc., 8700 Shoal Creek 
Blvd., Austin, TX 78757.  www.proedinc.com 

• Finding the Spark:  More Ideas for Building Student Motivation by 
Jim Wright.  www.interventioncentral.org/htmdocs/interventions/genAcademic/spark.shtml  

• The Complete Guide to Service Learning:  Proven, Practical Ways 
to Engage Students in Civic Responsibility, Academic Curriculum, 
and Social Action by Cathryn Berger Kaye.  Free Spirit Publishing, Inc., 217 Fifth 
Avenue, North, Suite 200, Minneapolis, MN 55401. 1-800-735-7323. www.freespirit.com  

 
 
 
 
 
 
 

http://www.proedinc.com/�
http://www.interventioncentral.org/htmdocs/interventions/genAcademic/spark.shtml�
http://www.freespirit.com/�
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 Adult attention Escape/avoidance Power/control Peer affiliation Justice/revenge 
Teacher: 
 
Instructional 
strategies to 
promote desired 
alternative behavior 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
And/or 
 
 
 
 
Instructional 
strategies to 
reduce the 
target behavior 
[Note:  when 
alternate 
behavior is 
incompatible 
with target 
behavior, the 
same strategy 
may work both 
to promote & 
to reduce] 
 

-  
- Work with the student 

to set goals for 
attendance 

- Reinforce attendance 
- Use a daily check-in 

& check out system 
- Greet the student; ask 

about him/her 
- Make sure student is 

involved when he/she 
returns 

- Adult mentor 
- Increase connections 

that the student has 
with school, 
especially key adults 

 
 
 
 
 
 

- Whose attention 
does the student 
get (teacher, 
principal, parent, 
etc.)?  Give 
attention 
proactively and 
positively; 
maximize that 
attention for 
attendance & 
minimize 
negative 
interactions (if 
possible) with 
that adult 

- If the student is 
trying to get back 
at parents or 
school staff, work 
with the student 
to understand 
how he/she is 
hurting self 

-  
- Teach student how to 

do own laundry (if 
lack of clean clothes) 

- Follow a less desirable 
activity with a more 
desirable one 

- Don’t force public 
participation-make 
sure student can 
answer correctly if 
calling on him/her 

- Provide materials 
- Provide alternatives 

(choices on work, 
alternatives for 
changing into gym 
clothes, etc.) 

- Allow passive 
participation (note 
taker, time keeper, 
etc.) 

 
 

- Work with the 
parents and the 
student to try to 
find out what 
happens when the 
student is not in 
school – what is 
so enticing or 
reinforcing about 
non-attendance?  
Is the student 
being reinforced 
for not attending 
(e.g., parent 
takes student out 
to lunch, student 
gets to sleep in, 
student gets to 
watch TV all day)? 

- Meet the student 
where he/she is at 
– build on success 

-  
- Give choices and 

alternatives 
- Provide leadership 

opportunities 
- Work with student to 

set goals 
- Have student self 

record 
- Teach decision 

making skills 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

- Reframe the 
issues into “who 
does this really 
hurt?” 

- Mentor or tutor 
for younger 
students 

 

 
- If small group skipping 

together, have a group 
contingency for increased 
attendance 

- Find ways to connect the 
student to school (buddy 
system, school “job”, 
welcome back) 

- Reward for improvement 
(not perfection) 
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Student: 
 
Instructional 
consequences for 
alternative 
appropriate 
behavior 
 
 
 
And/or 
 
 
Instructional 
consequences 
for 
inappropriate 
target 
behavior 
 

 
 

- Increase 
involvement from 
the adult that the 
student wants 
attention from (send 
positive notes 
home, let the 
principal know 
about improvement, 
etc.) 

 
 

- Service learning 
activity with the 
adult the 
student wants 
attention from 

- Work with the 
student to 
identify 
appropriate 
ways for the 
student to get 
the adult 
attention 

 
 

- Provide the student 
with a sense of 
accomplishment & 
success 

- Use improvement 
rather than 
perfection 

 
 
 
 
 
- Work with the student 
to identify appropriate 
ways for the student to 
escape if necessary 

 
 
- Give the student 

choices 
- Student earns 

leadership and high 
status activities 
(student helps 
determine this) 

- Send a positive note 
home, to the mentor, 
principal, etc. as 
appropriate 

 
- Work with the 
student to identify 
appropriate ways for 
getting power or 
control 

 
 

- Group contingency or 
reward 

- Peer mentor  
- Leadership role with 

peer group (make sure 
student can demonstrate 
competence) 

 
 
 
 

- Service learning 
activities with the 
peer group  

- Group 
contingencies 

- Work with the 
student to identify 
appropriate ways 
for getting peer 
attention or 
affiliation 

 
 
 

 
Avoid the use of 

 
Stopping class & extending the disruption; meaningless consequences that compound the attendance issues (detentions, suspensions); harsh responses to 
lack of attendance that further push the student away; starting class late or allowing dawdling – inadvertently giving the message that it’s okay to be late 
because things never start on time anyway. 

 

 
Special 
considerations 

Are there home issues – no alarm clock, no one to wake the student up, no clean clothing to wear, no reliable transportation to school, student fears that the 
family will “fall apart” while he/she is gone?  Is this student school phobic?  Depressed?  Responsible for care of younger siblings?  A hypochondriac?  Are 
there medical issues - allergies, chronic fatigue syndrome, chronic and/or cyclical illness?  Is the student trying to gain parent attention by skipping school so 
that parents get called and have to attend a meeting (possible inconvenience to them)?  What is the student doing while out of school – is it more fun or more 
reinforcing than being in school?  Is the student running from something (school) or running to something (home, friends, etc.)?  Who or what is the student 
trying to escape – peers, teachers, school work, the route to school (gang territory, fears running into bully)? 
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Instructional Interventions for 
         
     
Difficulty with Transitions 
 
 
 
 
 
Examples of behavior 
 

• Difficulty moving from one place or activity to another 
• Difficulty with change of routine (e.g., substitute teacher, fire drills, 

assemblies, shortened days due to weather or inservice times) 
• Difficulty starting and/or stopping an activity 
• Refusing to stop an activity, especially after being directed to do so 
• Actively resisting activity change by having a tantrum, pushing, shoving, 

acting out, verbal aggression  
 
 
 
Desired alternative behavior(s) 
 

• Follow teacher directions regarding schedule, change of activities 
• Shift from one activity to the next within ___ (amount of time) 
• Keep his/her hands and feet to self (e.g., remain at least an arm’s or leg’s 

length away from others) when moving to another area or standing in line 
• Demonstrate organizational skills (e.g., prioritize tasks, be able to leave tasks 

unfinished and return later to complete) 
• Use appropriate conversation skills during unstructured times and transitions 

(e.g., acceptable tone and language with no swearing or shouting, acceptable 
volume for indoor settings) 
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General instructional strategies that might be useful in teaching the desired behaviors: 
 

• Allow time for the student to process the request and respond 
• Adjust demands depending on the time (e.g., student on medications and it is almost time 

for another dose, just before lunch, end of the day) 
• If transitioning from a favorite to a less favorite activity, prime the student for compliance 

by giving him/her a task that he/she will probably comply with, and then move to the next 
activity (e.g., “Billy, bring me a dictionary, please” because the dictionary is close to Billy 
and he will probably bring it to you.  Then “Thank you – now please sit at to the large 
table.”  You can also reinforce Billy for complying with your request which might ease him 
into the next task). 

• Cooperative learning 
• Peer mentoring/buddy system 
• Social Stories & Comic Book Conversations 
• Direct Instruction 
• Modeling 
• Self monitoring/checking 
• Role playing 
• Response cost/token economy 
• Use of learning centers 
• Sensory Integration Techniques (student may be over- or under-stimulated) 
• Actively engage students in learning activities to increase on-task behavior 
• Vary instructional presentations 
• Foreshadow – e.g., “3 more minutes to finish up” 
• Post a daily schedule, making sure to also post changes 

 
Instructional materials that might prove useful in teaching the desired behaviors (web sites 

updated 8/08): 
 

• Answers to Questions Teachers Ask About Sensory Integration  Sensory 
Resources.  1-888-357-5867.    www.sensoryresources.com  

• Social Stories and Comic Book Conversations  by Carol Gray.  The Gray Center, 
4123 Embassy Drive SE, Kentwood, MI 49546.  616/954-9747.  www.thegraycenter.org  

• Teaching Social Skills to Youth  Boys Town Press, 14100 Crawford Street, Boys Town, 
NE 68010.  1-800-282-6657.  www.boystownpress.org   

• Skillstreaming series for social skill instruction.  Research Press, P.O. Box 9177, Champaign, 
IL 61826.  1-800-519-2707.  www.researchpress.com  

• The Tough Kid Series.  Sopris West, 4093 Specialty Place, Longmont, CO 80504.  1-800-
547-6747.  www.sopriswest.com  

• www.behavioradvisor.com 
• www.disciplinehelp.com  
• www.interventioncentral.org      
 

 
 
 
 
 

http://www.sensoryresources.com/�
http://www.thegraycenter.org/�
http://www.girlsandboystown.org/products/btpress/index.asp�
http://www.researchpress.com/�
http://www.sopriswest.com/�
http://www.behavioradvisor.com/�
http://www.disciplinehelp.com/�
http://www.interventioncentral.org/�
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 Adult attention Escape/avoidance Power/control Peer affiliation Justice/revenge 
 
Teacher: 
 
Instructional 
strategies to 
promote 
desired 
alternative 
behavior 
 
 
 
 
 
 
And/or 
 
 
 
 
 
Instructional 
strategies to 
reduce the 
target 
behavior 
[Note:  when 
alternate 
behavior is 
incompatible with 
target behavior, 
the same 
strategy may 
work both to 
promote & to 
reduce] 
 

 
 
- Direct instruction 
- Modeling 
- Self monitoring 
- Teacher proximity 

and guidance 
- Praise for 

appropriate 
behavior 

- Verbal or 
nonverbal cues 
(e.g., warning bell, 
hold up a 
“warning” card, 
point) 

- Foreshadowing 
 
 
 
 
 
 

- Social Stories 
- Teacher 

Modeling 
- proximity 
- Response cost 

 
 
 

 
 
- Engineered 

choices 
- Foreshadowing 

what is to come 
- Practice in small 

groups 
- Visual and verbal 

schedule 
- Student directed 

schedule (student 
chooses) 

- Sensory breaks 
 
 
 
 
 
 
 
 

- Social stories 
- Visual timer for 

student use, 
“warning” bell or 
other cue 

- Practice starting 
and stopping 
activities 

- Teach 
organizational skills 

- Passive breaks 
(time to relax, put 
head down) 

 
 
- Foreshadowing 

what is to come 
- Visual and verbal 

schedules 
- Student directed 

schedule 
- Engineered choices 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

- Social Stories 
- Students 

rearrange 
classroom 

- Visual timer 
 

 
 
- Practice in small 

groups 
- Practice group 

starting and 
stopping 

- Peer modeling, 
peer tutoring, 
buddy system 

- Cooperative 
learning strategies 

- Social stories 
- Group 

contingencies 
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Student: 
 
Instructional 
consequences 
for alternative 
appropriate 
behavior 
 
 
 
And/or 
 
 
Instructional 
consequences 
for 
inappropriate 
target 
behavior 
 

 
 
 
- Select preferred 

activity 
- Leadership roles 

(manage timer, line 
leader, etc.) 

- Praise, positive 
attention 

 
 

 
 
- Use a visual 

response cost 
(start with 10 
stars and erase 
one) 

- Have the 
student 
identify 
appropriate 
ways to get 
adult attention 

 
 
 
- Select preferred 

activity 
- Leadership roles 

 
 
 
 
 
 
 

- Miss preferred 
activity 

- Contracting 
- Make up 

incomplete 
work, activity, 
time 

- Mild or gentle 
prompts 

- Have the 
student identify 
appropriate 
ways to escape 

 
 
 

- Select preferred 
activity 

- Leadership roles 
 
 
 
 
 
 
 
 

- Contracting 
- Response cost 
- Have the 

student 
identify 
appropriate 
ways to gain 
power or 
control 

 
 
 

- Select preferred 
activity for the 
group 

- Leadership roles 
- Peer acceptance 
- Lunch or free 

time activity with 
peer of choice 

 
 
 
 

- Have student 
identify 
appropriate 
ways to get 
peer attention 
and affiliation 

 

 

 
Avoid the use 
of 

 
- Removing student 
- Unsupervised 

transition times 
- Public 

confrontation 

 
- Removing student 
- Unsupervised 

transitions 
- Humiliating the 

student 

 
- Power struggles 
- Confrontation 
- Physical 

interaction 
- Unsupervised 

transitions 

  

 
Special 
considerations 

 
Are there issues around medication, physical or mental health diagnoses?  Should  the student be evaluated for sensory needs (OT)?  Are the 
classroom and/or other school environments set up to promote active student learning – is the “flow” predictable?  Is movement between different 
areas easy and clear?  How might it be made clearer to the student? 
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Instructional Interventions for 

 
Disrespect to teachers 
 
 
 
 
Examples of behavior 
  

• Rudeness, talking back,  interrupting 
• Mimicing, making faces, using inappropriate gestures such as “the finger” 
• Namecalling, swearing 
• Walking away while the teacher is talking 
• Selective hearing – ignoring the teacher 
• Deliberately pushing the limits, openly defying the teacher 
• Drawing inappropriate pictures such as caricatures 
• Writing inappropriate messages on notebooks or folders 
• Using creative writing assignments to disrespect teachers 

 
 
Desired alternative behavior(s) 
 

• Disagree respectfully (e.g., by using a pre-approved script and by  speaking in a conversational tone) 
• Postpone discussion until time allows and student and teacher have had a chance to think 
• Use active listening 
• Ask to take a break or self-timeout, using a prearranged phrase or nonverbal cue 
• Develop a script or cues to use and role play those alternatives 
• Talk or vent through journaling,  writing, or drawing within previously determined guidelines (e.g., 

appropriate language, no threats) 
 

 
 
 
 
 



 48 

 
 
 

General instructional strategies that might be useful in teaching the desired behavior(s) 
 

• Teach anger management 
• Teach stress relief strategies 
• Teach and model active listening  
• Teach empathy/perspective taking 
• Use “I” messages 
• Scripting:  role play inappropriate behaviors and rewrite better responses 
• Peer mediation 
• Involvement in school counseling groups that focus on various topics (AODA, divorce, anger 

management, grief, stress relief, self esteem) 
• Brainstorm and discuss real life consequences of verbal and nonverbal disrespect 
• Give student time to think about how they want to fix the problem (verbal apology face-to-face,  write a 

letter, make a card, make restitution) 
• Teach conflict resolution skills 
• Use video clips or vignettes as a basis for discussion (helps to relieve defensiveness) 

 
Instructional materials that might prove useful in teaching the desired behaviors (websites 

updated 8/08): 
 

• The Tough Kid series (Tough Kid Book, Discipline Kit, Social Skills Book, Tool Box, New Teacher Kit, 
audio and video series).  Sopris West, 4093 Specialty Place, Longmont, CO 80504.  1-800-547-6747 
www.sopriswest.com  

• Hot Stuff to Help Kids Chill Out – The Anger Management Book and The Anger 
and Stress Book   by Jerry Wilde, Ph.D. www.amazon.com  

• PREPARE Curriculum; Anger Management by Arnold Goldstein.  Research Press, P.O. Box 9177, 
Champaign, IL 61826.  1-800-519-2707.  www.researchpress.com  

• Scripting:  Social Communication for Adolescents by Patti Mayo and Pattii Waldo.  Super 
Duper Publishers. 1-800-277-8737.  www.superduperinc.com  

• Points for Grumpy www.interventioncentral.org/htmdocs/interventions/grumpy.shtml  
• Forms for Helping the Oppositional Child 

Childswork/Childsplay, P.O. Box 1246, Wilkes-Barre, PA 18703-1246. 
1-800-962-1141 www.childswork.com 

• www.disciplinehelp.com 
• www.behavioradvisor.com 
• www.interventioncentral.org   

 
 

http://www.sopriswest.com/�
http://www.amazon.com/�
http://www.researchpress.com/�
http://www.superduperinc.com/�
http://www.interventioncentral.org/htmdocs/interventions/grumpy.shtml�
http://www.childswork.com/�
http://www.disciplinehelp.com/�
http://www.behavioradvisor.com/�
http://www.interventioncentral.org/�
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 Adult attention Escape/avoidance Power/control Peer affiliation Justice/revenge 
 
Teacher: 
 
Instructional 
strategies to 
promote 
desired 
alternative 
behavior 
 
 
 
 
And/or 
 
 
 
Instructional 
strategies to 
reduce the 
target 
behavior 
[Note:  when 
alternate 
behavior is 
incompatible with 
target behavior, 
the same 
strategy may 
work both to 
promote & to 
reduce] 
 

 
- Build relationship 

with student 
- Active listening 
- Use humor 
- Teach appropriate 

ways to gain 
attention 

 
 
 
 
 
 
 
 
 
 
 

- Teach others to 
ignore verbal 
and nonverbal 
disrespect 

- Use humor 
- Ignore – work 

with other 
students 

 
- Stress relief 

activities 
- Relationship 

building 
- Accept student cue 

for appropriate 
escape 

- Use humor 
 
 
 
 
 
 
 
 
 
 

- Student asks to 
escape – take 
self timeout; 
teach phrases & 
cues 

- Gracefully back 
off; allow 
student to save 
face 

- Use humor 
 

 
- Teach to disagree 

respectfully 
(script) 

- Give student 
choices or options 

- Include student in 
planning 

- Build relationship  
- Accept student 

cues to escape 
- Mentor 
 
 
 
 
 
 
 
- Postpone 

confrontation/
wait to discuss 

- Gracefully 
back off/know 
when to let it 
go 

- Use humor 

 
- Teach appropriate 

ways to gain peer 
attention 

- Build relationship 
- Use humor 
- Give the student 

leadership 
opportunities 

- Tutor or mentor a 
younger student 
(this also gives 
the target student 
practice) 

 
 
 
 
 
 

- Teach other 
students to 
ignore verbal 
and nonverbal 
disrespect 

- Use humor 

- Relationship 
building 

- Anger 
management 

- Accept students 
viewpoint; 
validate their 
feelings but not 
actions 

- Use 3rd party to 
mediate, help get 
at issues 

- Teach 
compromise 

- Use “I” messages 
- Model respect 
- Teach perspective 

taking 
 
 

- Gracefully 
back off 

- Use humor 
- Talk privately 

with the 
student 

- Use “I” 
messages 

- Build 
relationship 
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Student: 
 
Instructional 
consequences 
for alternative 
appropriate 
behavior 
 
 
 
And/or 
 
 
 
Instructional 
consequences 
for 
inappropriate 
target 
behavior 
 

 
- Positive feedback & 

attention 
- Work with the student 

– spend time with 
him/her 

- Student earns tokens, 
points, a privilege, 
etc. 

 
 

- Ignore (if 
minor) 

- Give feedback 
in a 
businesslike 
way 

- Response cost 
- Use “I” 

messages 
- Have student 

identify 
appropriate 
ways to get 
adult attention 

 
- Reward the student for 

completing the task 
- Acknowledge the 

student’s attempts – 
initially you want to 
support the process & 
focus on the product 
later 

- Use a chart or graph to 
show student progress; 
make the beginning 
segments larger to 
“jump start” 

 
- Make up lost 

instructional 
time 

- Homework club 
- Have the 

student identify 
appropriate 
ways to escape 

 

 
- Put the student in 

charge of activities 
(captain, chairperson, 
leader) 

- Student gets choices & 
at least limited control 

- Allow student to 
choose freetime 
activity after task is 
completed 

 
- Ignore (if 

minor) 
- Be businesslike 
- Feedback loop 
- Have the 

student develop 
a lesson for 
younger 
students on 
dealing with 
authority 

- Have the 
student identify 
appropriate 
ways to gain 
power or control 

 

 
- Student chooses peer 

or peer group to 
work/play with 

- Class reward 
- Reinforce the student 

when appropriate 
 
 
 
 
 
 
 
- Feedback loop 
- Response cost 
- Have the 

student identify 
appropriate 
ways to gain 
peer attention 
and affiliation 

 

- Reinforce the student 
for appropriate 
behavior 

- Develop trusted adult 
relationship and 
support 

- Develop conflict 
resolution skills and 
resolve disputes 

 
 
 

- Feedback loop 
- Ask the student to 

identify what each 
person in the 
interaction could 
do to resolve the 
conflict 

- Use vignettes or 
video clips for 
discussion (helps 
take 
defensiveness out 
of the process) 

- Have the student 
identify 
appropriate ways 
to just justice 

 

 
Avoid the use 
of 

- Being disrespectful 
to the student 

- Confronting student 
when others are 
around 

- Power Struggles 

 
- Cornering the 

student 
- Confronting when 

others are around 

 
- Power struggles 
- Cornering the 

student 
- Overreacting to 

disrespect 
 

 
- Cornering or 

embarrassing the 
student 

 

- Embarrassing the 
student 

- Disrespecting the 
student 

- Getting visibly 
upset 

 
 
Special 
considerations 

Spend time with student to evaluate if he/she understands the task or request given.  Is it gratifying to the student to annoy the teacher?  Is the behavior because of a habit?  Is 
this “normal” language at home?  Is it possible to delay the discussion until later? 
 
Are you the only one who saw/heard what the student said or did?  If so and the student did comply, can you ignore the comment/action – pretend you didn’t see or hear it?  Try 
to convey (non-verbally) that you are not bothered by the action or comments. 
 
The behavior may not be personal - Is there something else going on and you (the teacher) are a “safe” scapegoat? 
 
Reflect on your approach to the situations – what do you bring to the interaction?  Your approach may be okay but the student may have misinterpreted your words or actions. 
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Instructional Interventions for 

 
Classroom Disruption 

 
  
Examples of behavior 
 

• Inappropriate noises (tapping pencil, humming, animal noises, play noises such as imitating airplanes or 
motorcycles, etc.)  

• Getting out of seat and wandering around the room 
• Bothering other student, trying to engage them in conversation 
• Trying to engage other students in conversation 
• Throwing things 
• Laughing/giggling at inappropriate times 

 
Desired alternative behavior(s) 
 

• Remain in seat for ____ minutes (or during instructional activity) unless given teacher permission to get up 
• Use movement options/breaks without bothering other students or making noise 
• Raise hand or use other teacher-approved cue (e.g., eye contact,  write on slate, hold up card) to answer during 

class time 
• Remain on task (e.g., writing, reading, drawing) for a minimum of _______ minutes 
• Ask to move; ask for a break 
• Seek help with a problem 
• Indicate unable to do work 
• Use acceptable tone, volume of voice 
• Tell what “on task” or “topic related” means 

 
General instructional strategies that might be useful in teaching the desired behavior(s) 
 

• Develop classroom rules as a group 
• Give choices within classroom vs. teacher directed only 
• Physical breaks, sensory breaks, movement options 
• Teach social skills and provide opportunities to practice 
• Teach errors in thinking 
• Verbal cues for student to use to self cue as a reminder of  he/she is supposed to be doing (e.g., “At this moment, 

am I…..?”) 
• Erasable, individual slates or other type of board so student writes down question or answer she/her just has to 

say right now.  Can then show it to the teacher with little or no calling out or classroom disruption 
• Teacher or student assigned “jobs” in cooperative groups – gives everyone responsibility and encourages 

following group expectations 
• Provide instruction on what to do when, turn taking, how to “signal”, what cues to look for, reading social 

situations and cues 
• Teach empathy/perspective taking 
• Adjust demands at critical times (e.g., just before lunch, end of the day, just before student needs medication, 

after an especially hard, stressful task) 
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Instructional materials that might prove useful in teaching the desired behaviors (web sites 
updated 8/08): 
 

• Practical Ideas that Really Work for Students with Disruptive, Defiant, or 
Difficult Behaviors Kit:  Preschool through Grade 4 and Grades 5 through 12 by Kathleen McConnell, 
Gail Ryser, and James R. Patton.  Pro-Ed, Inc., 8700 Shoal Creek Blvd., Austin, TX 78757, www.proedinc.com  

• Good Behavior Game  www.interventioncentral.org/htmdocs/interventions/gbg.shtml or 
www.teachervision.fen.com/lesson-plans/lesson-9167.html  

• Teaching Social Skills to Youth  Boys Town Press, 14100 Crawford Street, Boys Town, NE 68010.  
1-800-282-6657  www.boystownpress.org   

• Videos of popular shows that include inappropriate behaviors (“Simpsons”, “That 70’s Show”) or books that 
allow for discussion of inappropriate behaviors, how they affect others, etc. 

• Teachers Guide to Behavioral Interventions,  Improving Classroom Behavior; 
Classroom Management for Elementary Teachers (5th edition);  Classroom 
Management for Secondary Teachers (5th edition) and various other intervention 
manuals.  Hawthorne Educational Services, 800 Gray Oak Drive, Columbia, MO 65201.  1-800-542-1673.  
www.hes-inc.com 

• Skillstreaming series for social skill instruction; PREPARE Curriculum  
Research Press, P.O. Box 9177, Champaign, IL 61826  1-800-519-2707 
www.researchpress.com 

• Good Thinking and the Tough Kid series (Tough Kid Book, Discipline Kit, Social Skills Book, Tool 
Box, New Teacher Kit, audio and video series) 
Sopris West, 4093 Specialty Place, Longmont, CO 80504 1-800-547-6747 
www.sopriswest.com  

• Hot Stuff to Help Kids Chill Out – The Anger Management Book and The Anger 
and Stress Book   by Jerry Wilde, Ph.D. www.amazon.com  

• TRIBES Curriculum (a research-based community building program) 
CenterSource System, LLC, 7975 Cameron Drive, Bldg. 500, Windsor, CA 95492 
707/838-1061  www.tribes.com  

• Short Term Play Therapy with Disruptive Children 
Childswork/Childsplay, P.O. Box 1246, Wilkes-Barre, PA 18703-1246. 
1-800-962-1141  www.childswork.com 

• Questions Teachers Ask about Sensory Integration  
Sensory Resources, LLC, 1-888-357-5867.  www.sensoryresources.com  

• www.behavioradvisor.com 
• www.disciplinehelp.com 
• www.interventioncentral.org  

http://www.proedinc.com/�
http://www.interventioncentral.org/htmdocs/interventions/gbg.shtml�
http://www.teachervision.fen.com/lesson-plans/lesson-9167.html�
http://www.girlsandboystown.org/products/btpress/index.asp�
http://www.hes-inc.com/�
http://www.researchpress.com/�
http://www.sopriswest.com/�
http://www.amazon.com/�
http://www.tribes.com/�
http://www.childswork.com/�
http://www.sensoryresources.com/�
http://www.behavioradvisor.com/�
http://www.disciplinehelp.com/�
http://www.interventioncentral.org/�


 53 

 Adult attention Escape/avoidance Power/control Peer affiliation Justice/revenge 
 
Teacher: 
 
Instructional 
strategies to promote 
desired alternative 
behavior 
 
 
 
 
 
 
 
 
 
 
 
And/or 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Instructional 
strategies to 
reduce the target 
behavior 
[Note:  when 
alternate 
behavior is 
incompatible with 
target behavior, 
the same 
strategy may 
work both to 
promote & to 
reduce] 
 

 
 
- Give positive attention as 

much as possible 
- Direct teaching of group 

expectations 
- School or class jobs 
- Line leader 
- “Hold that thought” and 

write it down” – make sure 
you get to the student asap 

- Watch for clues or be aware 
that student is approaching 
tolerance and move in 
proximity to student  

- Visual cue like a color card 
for attn. 

- “Hero” system 
- Nonverbal signals like 

holding up a hand to indicate 
you heard the student & will 
get there next (teach these 
ahead of time) 

- Arrange a time for the 
student to “perform” or get 
recognition 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

- Address in a business-
like fashion 

- Antiseptic bouncing 
 

 
 
- If anxious, cue when 

student will be called on 
(e.g., when I stand near 
you…) 

- Line leader 
- Break tasks down into 

smaller steps or segments 
- Visual schedule 
- Teach that uncomfortable 

situations are a fact of life 
– how to deal with 
mistakes 

- Provide enough frustration 
to respond to & reinforce 
student for being 
appropriate 

- Give escape strategy 
- Give choice in activity or 

order of activities 
- Trap the student into doing 

work – does the student 
know that he or she really 
can do it? 

- Antiseptic bouncing 
- Movement breaks 
- Sensory tools 
- Reinforce the student for 

“sticking to it” – staying on 
task and working or using 
free time appropriately 

- Give the student visuals to 
show how much work 
he/she has completed (e.g., 
a  chart or graph).  Make 
the initial sections larger to 
give the student the feeling 
that they are off to a fast 
start 

 
 

- Token economy 
 

 
 
- Develop relationship with 

student to get him/her on 
your side 

- Develop classroom rules 
with student input 

- Line leader 
- Leadership activities 
- Hold thought and write a 

note about it 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
- Antiseptic bouncing 
- Sensory tools 
- Proximity control 
- Contracting 

 

 
 
- Videos with examples and 

non-examples 
- Teacher selected groups 
- Buddy system 
- Line leader 
- Use of cooperative learning 

groups 
- Hero system 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

- Teacher selected 
groups 

- Group contingency 
- Remove audience 
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Student: 
 
Instructional 
consequences 
for alternative 
appropriate 
behavior 
 
 
 
 
 
And/or 
 
 
Instructional 
consequences 
for 
inappropriate 
target 
behavior 
 

 
- Leadership role 
- Special note to 

mentor or 
principal or parent 

- Token economy 
- Extra privileges 

(lunch with 
teacher, peer 
activity) 

- Classroom job 
- Verbal praise 
- Positive attention 

 
 
- Remove 

audience 
- Loses positive  

attention 
- Have the 

student identify 
appropriate 
ways to get 
adult attention 

 

 
- Time in a private 

workspace 
- Headphones 
- Choice of 

independent activities 
- Praise for positive 

efforts 
- Direct reinforcement 

for effort and process 
- Clear feedback 

 
 
 
 
 
 

- Completion of work 
during teacher 
selected time (if can, 
but won’t) 

- Alternate work 
student can do (if 
can’t do the work) 

- Student does not 
earn points or tokens 

- Have student identify 
appropriate ways to 
escape 

 

 
- Classroom job 
- Do errands for teacher 
- Choose class activity 
- Leader role 

 
 
 
 
 
 
 
 
 
 
 
- Use vignettes to 

teach perspective 
taking 

- Have the student 
serve as a 
mentor for 
younger kids 
(work with an 
adult on this) 

- Have the student 
identify 
appropriate ways 
to gain power or 
control 

 
- Special privileges:  

lunch with a peer 
- Let him/her take a 

special role (e.g., 
class 
photographer, 
care for class pet, 
etc.) 

 
 
- Loss of peer 

interaction, 
activity 

- Have the student 
serve as a 
mentor for 
younger students 
(work with an 
adult on this) 

- Have the student 
identify 
appropriate ways 
to get peer 
attention and 
affiliation 

 

 

 
Avoid the use 
of 

- Nagging, long verbal 
interactions 

- Sarcasm 
- Lots of verbal 

reprimands 
 

 
 - Removal from class, 

activity, peers (things 
that allow escape) 

  
 

 
- Power struggle 
- In-class 

confrontation 

 
- Public conferencing 
- Student losing “face” 
- Withholding peer 

interaction if the 
student needs 
practice or really 
needs to be included 

 

 

 
Special 
considerations 

- Determine if it is a skill (student doesn’t know how to do it) or a performance deficit (student has demonstrated it in the past, but is not motivated to perform the task or 
does not realize it is appropriate in this setting or situation).  Does the student need direct teaching of some social skills?  Opportunities to practice, get feedback, 
generalize? 

- Evaluate room layout and environment (acoustics, temperature, distractions, etc.) 
- Assess learning styles of student(s); provide instruction in various modalities (e.g., visual, auditory, kinesthetic, combinations) 

-    Medical/mental health diagnoses 
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Instructional Interventions for 
 

Failure to accept responsibility for own 
behavior and/or consequences for misbehavior 

 
Examples of behavior 
 

• Arguing when confronted with a situation 
• Not taking ownership for conflicts 
• Not admitting to wrong-doing 
• Arguing/resisting consequences 

 
 
Desired alternative behavior(s) 
 

• When presented with a problem situation, admit he/she made a mistake  
• When presented with wrong-doing, tell the truth regarding his/her participation 
• Tell how his/her behavior affects others 
• Talk through the incident with a teacher or counselor and identify alternatives for 

behavior (admitting responsibility, apologizing, restitution) 
• Accept consequences without arguing, whining 

 
General instructional strategies that might be useful in teaching the desired 

behavior(s) 
 

• Social stories 
• Role-playing 
• Behavioral contracting 
• Scripting 
• Overcorrection (requiring the student to repeatedly perform the appropriate behavior in the 

environment/situation where the misbehavior occurred, and repeatedly reinforcing the student 
for the appropriate behavior exhibited)  

• Teach skill to entire class, use peers for reinforcement and modeling; group contingencies or 
reinforcement 

• Restorative justice  
• Service learning  
• Organized activities during recess 
• Errors in Thinking 
• Perspective taking/empathy training 
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Instructional materials that might prove useful in teaching the desired 
behaviors (web sites updated 8/08): 

 
• Good Thinking.  Sopris West,  4093 Specialty Place, Longmont, CO 80504  

1-800-547-6747 www.sopriswest.com 
• Skillstreaming series for social skill instruction; PREPARE Curriculum 

(includes Moral Reasoning Training).  Research Press, P.O. Box 9177, Champaign, 
IL 61826.  1-800-519-2707  www.researchpress.com 

• The Tough Kid series (Tough Kid Book, Discipline Kit, Social Skills Book, Tool 
Box, New Teacher Kit, audio and video series);  BEST Practices:  
Behavioral and Educational Strategies for Teachers   Sopris 
West, 4093 Specialty Place, Longmont, CO 80504   1-800-547-6747  
www.sopriswest.com 

• TRIBES Curriculum (a research-based community building program).  
CenterSource System, LLC, 7975 Cameron Drive, Bldg. 500, Windsor, CA 95492 
707/838-1061   www.tribes.com  

•  Social Stories;  Comic Book Conversations by Carol Gray 
The Gray Center, 4123 Embassy Drive SE, Kentwood, MI 49546. 
616/954-9747  www.thegraycenter.org  

• Outrageous Behavior Mod by Barry T. Christian.  Pro-Ed, Inc.  8700 Shoal 
Creek Blvd., Austin, TX 78757.  www.proedinc.com  

• Short Term Play Therapy with Disruptive Children 
Childswork/Childsplay, P.O. Box 1246, Wilkes-Barre, PA 18703-1246. 
1-800-962-1141  www.childswork.com 

• Teaching Social Skills to Youth  Boys Town Press.  14100 Crawford 
Street, Boys Town, NE 68010. 1-800-282-6657.  www.boystownpress.org  

• www.behavioradvisor.com 
• www.disciplinehelp.com 
• www.interventioncentral.org  

 
         

http://www.sopriswest.com/�
http://www.researchpress.com/�
http://www.sopriswest.com/�
http://www.tribes.com/�
http://www.thegraycenter.org/�
http://www.proedinc.com/�
http://www.childswork.com/�
http://www.boystownpress.org/�
http://www.behavioradvisor.com/�
http://www.disciplinehelp.com/�
http://www.interventioncentral.org/�
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 Adult attention Escape/avoidance Power/control Peer affiliation Justice/revenge 
 
Teacher: 
 
Instructional 
strategies to 
promote 
desired 
alternative 
behavior 
 
 
 
 
 
 
And/or 
 
 
 
 
 
Instructional 
strategies to 
reduce the 
target 
behavior 
[Note:  when 
alternate 
behavior is 
incompatible with 
target behavior, 
the same 
strategy may 
work both to 
promote & to 
reduce] 
 

 
 
o Model and reward 

honesty 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
- Response 

cost; loss of 
points if 
teacher has to 
clean up 

- Be 
businesslike 
and don’t 
allow debate 
(“you did 
___”; report 
the facts) 

 

 
- Teach problem solving 

skills 
- Allow student to repair 

own error 
- Teach difference 

between “white lies” or 
social lies and lies 

- Reinforce student when 
honest/over correction 

- Use role playing 
- Allow time for practice 

in regular settings 
- Give student time to 

process and admit 
error/wrong-doing 

- Use humor 
- Build relationship with 

student 
 
 
 

- Provide structure in 
difficult areas 

- Foreshadow/pre-
teach problem 
solving behavior 
prior to difficult 
situations 

 

 
- Give choices of 

ways to solve 
problem 

- Give options for 
apologizing, 
repairing, 
replacing, etc. 

- Wait – use silence 
to allow the 
student to think or 
process 

 
 
 
 
 
 
 
 
 
 
 

- Confront 
matter-of-
factly 
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Student: 
 
Instructional 
consequences for 
alternative 
appropriate behavior 
 
 
 
And/or 
 
 
 
 
 
Instructional 
consequences for 
inappropriate 
target behavior 
 
 
 

 
 

- Bonus for admitting 
responsibility (do this 
privately and only 
initially) 

- Work it off with a key 
adult from whom the 
student wants attention 

- Praise; note home and to 
other key adults 

 
 
 

- Vignettes, stories to 
help the student 
learn to predict 
consequences 

-  Be businesslike 
and give minimal 
attention  

- Provide 
consequences that 
are easy for the 
student to accept – 
the 1st priority is to 
get the student to 
accept any 
consequences 

- Have student 
identify appropriate 
ways to get adult 
attention 

 
 
- More trust & respect from 

others 
- Reduced disciplinary 

referrals 
 
 
 
 
 
 
 
 

- Vignettes, stories to 
help the student learn 
to predict 
consequences 

- Help the student 
understand that failure 
is natural & help 
student learn from 
mistakes 

- Have student identify 
appropriate ways to 
escape 

 

 
- More responsibility and 

leadership 
- Choices 
 
 
 
 
 
 
 
 
- Vignettes, stories to 

help the student 
learn to predict 
consequences; try 
to teach the student 
that no one really is 
in control all the 
time & especially in 
tense situations 

- Teach anger 
management 

- Teach student how 
to ignore the 
inappropriate 
behavior of others 
and increase his/her 
own self control 

- Have the student 
identify appropriate 
ways to gain power 
or control 

 

  

 
Avoid the use 
of 

 
- Asking “did you…?” 

– this gives student the 
option of denying 

- Drawing attention to 
the problem 

- Power struggles 
- Prolonged discussion; 

lecturing 

 
- Punishment for honesty 
- Power struggles 
- Public reprimand 
- Repairing conflict 

yourself; don’t do it for 
the student 

 
- Power struggles 
- Public reprimands 

  

 
Special 
considerations 

Is work too hard?  Are expectations clear?  Disciplinary style used at home – what is student used to?  Any medical or mental health diagnoses?  Is there or 
should there be outside agency involvement (social services, parole officer)?  What is the student’s developmental age?  Is this habit?  Learned helplessness?  
Victim mentality? 
 
Is the consequences reasonable?  Can it be accomplished in a reasonable period of time or has the student dug him/herself into a deep hole so that he/she 
gives up because it would be impossible to reach the top? 
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Instructional Interventions for 
 
Interpersonal Relationships with Peers 
 
 
Examples of behavior  
  

• Tattling 
• Rude/impolite 
• Interrupting conversations 
• Refusing to share and/or take turns 
• Difficulty interacting with peers (joining a group, 

playing a game, initiating and continuing social 
conversations, taking turns, etc.) 

 
Desired alternative behavior(s) 
 

• Will use pre-taught steps in determining when to tell  the teacher versus 
when to let it go untold (e.g., telling if there is a safety issue) 

• Will listen quietly while others talk and wait his/her turn to speak 
• Will  take turns while playing a  game in informal settings 
• Will independently share toys/materials during group activities 
• Use skill in various school settings (e.g., hall, lunchroom, study hall, all 

classrooms) 
 
General instructional strategies that might be useful in teaching the desired 
behavior(s) 
 

• Teach the difference between unnecessary tattling and reporting serious behavior 
• Role playing 
• Model acceptable behavior (teacher and peers) 
• Behavior contracting 
• Supervised play/structured activities during recess or other free time 
• Class meetings 
• Teach manners, politeness 
• Gentle correction if behaviors are occasional or if reported behavior is not serious 
• Precorrection/prompts 
• Don’t punish other students solely on the basis of tattling 
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Instructional materials that might prove useful in teaching the desired behaviors (web sites 
updated 8/08): 
 

• Skillstreaming series for social skill instruction; PREPARE Curriculum.   
Creating the Peaceable School.  Research Press, P.O. Box 9177, 
Champaign, IL 61826.  1-800-519-2707  www.researchpress.com 

• Don’t Laugh at Me:  Creating a Ridicule Free Classroom from 
Operation Respect created by Peter Yarrow (of Peter, Paul & Mary).  Packets for 
Grades 2-5. 6-8, after school, and summer programs.  Can be downloaded free of 
charge from www.dontlaugh.org  

• Good Thinking and the Tough Kid series (Tough Kid Book, Discipline 
Kit, Social Skills Book, Tool Box, New Teacher Kit, audio and video series) 
Sopris West, 4093 Specialty Place, Longmont, CO 80504.  1-800-547-6747 
www.sopriswest.com 

• TRIBES Curriculum (a research-based community building program) 
CenterSource System, LLC, 7975 Cameron Drive, Bldg. 500, Windsor, CA 95492 
707/838-1061. www.tribes.com  

• Short Term Play Therapy with Disruptive Children 
Childswork/Childsplay, P.O. Box 1246, Wilkes-Barre, PA 18703-1246 
1-800-962-1141.   www.childswork.com 

• Social Stories & Comic Book Conversations by Carol Gray. 
The Gray Center, 4123 Embassy Drive SE, Kentwood, MI 49546 
616/954-9747.  www.thegraycenter.org  

• Scripting:  Social Communication for Adolescents by Patty Mayo 
and Pattii Waldo.  Super Duper Publications.  1-800-277-8737.  
www.superduperinc.com  

• Team-building activities for Every Group, More Team-
Building Activities for Every Group, and 104 Activities that 
Build:  Self-Esteem, Teamwork, Communication, Anger 
Management, Self-Discovery, Coping Skills by Alanna Jones.  
RecRoom Publishing, P.O. Box 404, Richland, WA 99352.  1-888-325-GAME.  
www.gamesforgroups.com  

• www.behavioradvisor.com 
• www.disciplinehelp.com 
• www.interventioncentral.org 
 
 

 
 
 
 
 
 
 

http://www.researchpress.com/�
http://www.dontlaugh.org/�
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http://www.interventioncentral.org/�
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 Adult attention Escape/avoidance Power/control Peer affiliation Justice/revenge 

 
Teacher: 
 
Instructional 
strategies to 
promote 
desired 
alternative 
behavior 
 
 
 
 
 
 
And/or 
 
 
 
 
 
Instructional 
strategies to 
reduce the 
target 
behavior 
[Note:  when 
alternate behavior 
is incompatible 
with target 
behavior, the 
same strategy 
may work both to 
promote & to 
reduce] 
 

 
 
- Praise for correct 

behavior 
- Direct teaching of 

social skills to 
whole class 

- Self monitoring 
- Token economy 
- Redirect the 

student 
- Guided practice 
- Nonverbal signals 

for “good job” 
- Investigate 

reported behaviors 
quietly 

- Have clear 
expectations 

- Teacher helper 
 
 
 
 
 
 
 

 
 

- Teach student to 
write down 
concerns and 
discuss them later  
one-on-one 

- Teach social skills 
for peer interaction 

- Structure social 
situations but still 
allow students 
freedom to learn 
and develop 
independent skills 

- Provide 
opportunities for 
practice and 
feedback 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
- Choices 
- Leadership 

opportunities 
- Pre – teach 
- Student input on 

consequences 
- Student input on 

acceptable vs. 
not acceptable 

- Teach negotiating 
skills 

- Teach perspective 
taking/empathy 

- Involve the 
student in 
structured 
activities to learn 
turn-taking and 
social problem 
solving 

- Use vignettes, 
social stories 

  
 
 
 
 
 
 
 
 
 
 
 

 
- Create and 

reinforce activities 
in which students 
work together for 
a  common goal 

- Group 
contingency 

- Friendship groups 
to work on social 
skills (making 
friends) 

- Supervised play 
groups in 
unstructured 
settings or free 
time 

- Teach perspective 
taking 

- Teach team 
building 

- Allow the student 
to teach skills to 
younger students 
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Student: 
 
Instructional 
consequences 
for alternative 
appropriate 
behavior 
 
 
 
 
 
And/or 
 
 
 
 
Instructional 
consequences 
for 
inappropriate 
target 
behavior 
 

 
 

- Positive adult 
attention 

- Earn token or 
other reward 

- Adult mentor 
- Be teacher helper 
- Work with teacher 

or other key adult 
 
 
 
 
 
 
 
 
- Have student 
identify how to get 
adult attention 
appropriately 

 
 

- Choice in peer 
group (who is in it, 
how much time 
spent) 

- Select activities 
- Work with 

younger children 
- “Buy outs” – do 4 

and you can skip 1 
 
 
 
 
 
 
 

- Have student 
identify how to 
appropriately 
escape 

 
 
- Leadership 

opportunities 
- Choices 
- Teacher helper 
- Time limits for 

using any toy or 
piece of 
equipment; 
automatic 
switching at end 
of time 

- Peer mediator 
 Give student 

leadership role 
 
 
 

- Have student 
identify how 
to appropriate 
get power or 
control 

 
 

 
 

- Choose activities 
with peers 

- Have a peer 
mentor 

- Be a mentor for a 
younger student 

- Opportunities to 
get positive peer 
attention 

 
 
 
 
 
 
 
 

- Have student 
identify how 
to get peer 
attention 
appropriately 

 

 

 
Avoid the use 
of 

- Removing the 
student 

- Attention for 
inappropriate 
behavior 

 

− Removal from 
class or 
playground  

- Public 
confrontation 

- Power struggles 
 Lecturing the 

student 
 

− Public 
confrontation 

 

 
Special 
considerations 
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Instructional Interventions for 
 

Out of Control 
 

 
Examples of behavior 

 
• Tantrums 
• Self-injurious behavior/self-mutilation such as scratching self, burning 

self with cigarette, etc. 
• Inability to calm down/regroup and continue after an outburst 
• Danger to self and/or others 

 
Desired alternative behavior(s) 
 

• Remain calm when faced with difficult situation 
• Problem solve appropriate ways to regain control 
• Identify appropriate ways to behave in crisis/conflict 
• Refrain from hurting self 

 
General instructional strategies that might be useful in teaching the desired 
behavior(s) 
 

• Ask “what triggered the problem – how can I get the student back into 
being successful?” 

• Teach alternative activities to deal with built-up or escalating emotional 
tension 

• Social stories 
• Bibliotherapy 
• Relaxation or stress reduction techniques 
• Direct teaching of social skills 
• Role playing, modeling 
• Teach anger management skills 
• Teach negotiation skills, conflict resolution strategies, problem solving 

skills 
• Discuss real life consequences of verbal and nonverbal behaviors 
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Instructional materials that might prove useful in teaching the desired 
behaviors (web sites updated 8/08): 
 

• Seals materials, English Multicolor Emotions Poster, various other 
materials and games for developing self esteem.  Wellness Reproductions and 
Publishing, P.O. Box 486, Wilkes-Barre, PA 18703-0486  1-800-999-6884.  
www.wellness-resources.com  

• Hot Stuff to Help Kids Chill Out – The Anger Management 
Book and The Anger and Stress Book   by Jerry Wilde, Ph.D. 
www.amazon.com  

• PREPARE Curriculum; Creating the Peaceable School:  A 
Comprehensive Program for Teaching Conflict Resolution.  
Research Press, P.O. Box 9177, Champaign, IL 61826. 1-800-519-2707.  
www.researchpress.com  

• Forms for Helping the Oppositional Child.  
Childswork/ChildsplayP.O. Box 1246, Wilkes-Barre, PA 18703-1246.  1-800-962-
1141.  www.childswork.com  

• The Tough Kid Series.  Sopris West, 4093 Specialty Place, Longmont, CO 
80504.  1-800-547-6747.  www.sopriswest.com  

• Teaching Social Skills to Youth.  Boys Town Press, 14100 Crawford 
Street, Boys Town, NE 68010.  1-800-282-6657.  www.boystownpress.org  

• The Complete Guide to Service Learning:  Proven, Practical 
Ways to Engage Students in Civic Responsibility, Academic 
Curriculum and Social Action by Cathryn Berger Kaye.  Free Spirit 
Publishing, 217 Fifth Avenue North, Suite 200, Minneapolis, MN 55401.  1-800-735-
7323.  www.freespirit.com  

• www.behavioradvisor.com  
• www.disciplinehelp.com 
• www.interventioncentral.org  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://www.wellness-resources.com/�
http://www.amazon.com/�
http://www.researchpress.com/�
http://www.childswork.com/�
http://www.sopriswest.com/�
http://www.boystownpress.org/�
http://www.freespirit.com/�
http://www.behavioradvisor.com/�
http://www.disciplinehelp.com/�
http://www.interventioncentral.org/�


 65 

 Attention Escape/avoidance Power/control Peer affiliation Justice/revenge 
 
Teacher: 
 
Instructional 
strategies to 
promote 
desired 
alternative 
behavior 
 
 
 
 
 
 
And/or 
 
 
 
 
 
Instructional 
strategies to 
reduce the 
target 
behavior 
[Note:  when 
alternate behavior 
is incompatible 
with target 
behavior, the 
same strategy 
may work both to 
promote & to 
reduce] 
 

 
 
- Teach negotiating 

and compromise 
- Teach and 

practice problem 
solving & conflict 
resolution 

- Role play 
- Teach to respect 

personal space 
- Teach to “read” 

body language 
- Teach about voice 

tone & volume 
 
 
 
 
 
 
 
 

- Remove 
audience 

- Use verbal de-
escalation 

- Peer coaching 

- Identify triggers 
- Set clear and realistic 

expectations 
- Teach about feelings, 

emotions, ways to 
appropriately express 

- Teach relaxation & 
coping skills 

- Acknowledge feelings 
may be legitimate even 
if actions aren’t 

- Teach negotiating 
skills 

- Teach appropriate 
escape options that are 
developmentally 
reasonable 

- Can the student do the 
work?  Does he/she 
believe they can?  May 
need to reinforce this 
with the student 

- Is it a skill or 
performance deficit? 

- Sensory breaks; other 
break time 

- Minimize transition 
time 

 
- Minimize 

competition 
between 
students 

- Reinforce 
students for 
asking for help 

- Verbal de-
escalation Visual 
and verbal 
schedules 
and/or cues 
such as a 
warning bell 

 

 
 

- Leadership 
activities 

- Choices 
- Flexible work 

schedule 
- Foreshadow what 

is to come 
- Be flexible in the 

nature of the task 
(reduce length, 
change order, etc.) 

- Non-verbal 
cues/signals 

- Minimize 
transition time 

- Stay near the 
student in order to 
intervene before 
behavior escalates 

 
 
 
 
 

- Visual and 
verbal 
schedules 
and/or cues 
such as a 
warning bell 

 

  
 
- Acknowledge 

feeling may be 
legitimate but 
actions aren’t 

- Conflict 
resolution, peer 
mediation 

- Anger 
management 

- Teach names of 
feelings, emotions; 
how to identify 
own feelings; 
ways to express 
them 

- Is the student 
mistargeting what 
they’re mad 
about? 

- Teach empathy, 
perspective taking 

 
 

- Provide 
sufficient 
structure to 
promote 
success but 
enough 
freedom for 
the student to 
expand his/her 
skills 

 
 



 66 

 
Student: 
 
Instructional 
consequences 
for alternative 
appropriate 
behavior 
 
 
 
And/or 
 
 
Instructional 
consequences 
for 
inappropriate 
target 
behavior 
 

 
- Allow choices for 

activity 
- Token economy 
- Positive feedback 
- Earned “down” time 
- Notify parents and 

other key adults 
 
 
 
 
 

- Corrective 
teaching or 
processing 
activity 

- Make up lost 
instructional time 

- Minimize punitive 
approach and 
maximize shifting 
the student back 
in 

- Have student 
identify how to 
get adult or peer 
attention 
appropriately 

 

 
- Errand runner 
- Homework coupons 
- Choices for activities 
- Earned “down” time 
- Raise student’s 

awareness of own 
competence 

- Praise 
- Notify parents and 

other key adults 
 

- Teach anger 
management; self 
control 

- Teach conflict 
resolution 

- Have student 
identify how to 
appropriately 
escape 

 

 
- Leadership role or 

privilege 
- Choose either a group 

or individual activity 
as reward 

- Reinforce/praise 
appropriate behavior 

- Notify parents and 
other key adults 

 
 
 

- Use vignettes, 
video clips, social 
stories 

- Teach anger 
management 

- Use feedback loop 
- Teach relaxation 

techniques 
- Teach social skills 

for dealing with 
authority figures 

- Have student 
identify 
appropriate ways 
to get power or 
control 

  
- Leadership role or 

privilege 
- Repairing the 

relationship 
- Acknowledge & praise 

the student’s skill 
- Student becomes a 

peer mediator 
- Notify parents and 

other key adults 
 
 
 

- Teach errors in 
thinking 

- Teach perspective 
taking, empathy 

- Teach student 
about rights and 
responsibilities 

- Teach student 
how to 
appropriately get 
justice 

 
Avoid the use 
of 

 
- Ignoring 
- Threats to others 
- Power struggles 
- Raising voice 

 
- Overwhelming the 

student 
- Power struggles 
- Sensory overload 
- Removal of activity, 

allowing student to 
get out of doing it 

 
- Letting the student 

intimidate you 
- Power struggles 
- Physical & negative 

verbal interactions 
- Public reprimands 
- Cornering student 

  
- Power struggles 
- Sarcasm, demeaning 

comments 
- Disrespecting 

student 
- Embarrassing the 

student 
 

 
Special 
considerations 

 
What led to the behavior – what were the antecedents?  Are low level behaviors being allowed and then escalating?  Are there medical issues, 
mental health concerns, medications?   Are outside agencies involved (social services, mental health, physician)?    Are there similar patterns at 
home and in the community?  Is school culture reinforcing problem behavior?  Is the school environment and/or classroom setting a trigger for 
outbursts?  Are there academic tasks, times of day, activities, certain people that are problems for this student? 
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Instructional Interventions for: 
 

Passive Resistance 
 

  
 
 
 
Examples of behavior 
     

• Sleeping in class 
• Refusing to work (passive, not disruptive) 
• Disengaged 
• “Just sits” 
• Withdrawn 
• Appears depressed (sad, flat affect, lethargic) 

 
Desired alternative behavior(s) 
 

• Actively participates in classroom activities (e.g., stays awake, asks questions, talks when 
appropriate, participates in small group activities) 

• Completes assignments (with a minimum of  __% accuracy, on time, turned in) 
• Remains on task (e.g., reading or writing, working on assignment) for ____ minutes 
• Resumes task within ___ seconds/minutes with no more than 1 prompt 
• Use attentive body language (e.g., head up, eye contact, following along) 

 
General instructional strategies that might be useful in teaching the desired 

behavior(s) 
 

• Organization skills – could be done in each class or in a homeroom or study hall; using different 
colored folders for each class, assignment notebooks 

• Social skills – use small groups, cooperative learning, lab partners, cross-age tutoring, literature 
circles (each member has a role such as leader, recorder, vocabulary, etc. and members rotate roles) 

• Students who are reluctant to ask questions or speak out - have the students write questions on a 
piece of paper and then give them a written response – be sure to compliment the student (e.g., 
“Good question” or “Would you ask that question tomorrow in the large group?”); also you might 
send another student with the same question to the target student 

• Give extra credit (1 point) for a pertinent question asked 
• Have students develop materials for other students (cross-age or same-age) 
• Catching up – have buddies, give the student a “snapshot” of the day/activity/lesson they missed, 

call the student at home to say you missed him/her, welcome him/her back 
• Give choices (on homework, alternative testing options) 
• Plug into the student’s strengths – start small and build on success 
• Have the student help in a classroom where he/she has been successful in the past 
• Give student responsibility you know he or she will want and that will be motivating 
• Passive breaks – time to relax, put head down, nap (if health or sleep deprivation issue) 
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Instructional materials that might prove useful in teaching the desired behaviors 
(web sites updated 8/08): 

 
• Managing Passive-Aggressive Behavior by Nicholas J. Long and Jody E. 

Long.  Pro-Ed, 8700 Shoal Creek Blvd, Austin, TX 78757.  1-800-897-3202.  
www.proedinc.com 

• Forms for Helping the Socially Fearful Child by Hennie M. Shore.  
Childswork/Childsplay, P.O. Box 1246, Wilkes-Barre, PA 18703-1246.  1-800-962-1141.  
www.childswork.com 

• Good Thinking  Sopris West,  4093 Specialty Place, Longmont, CO 80504.  1-800-
547-6747.  www.sopriswest.com 

• Skillstreaming;  PREPARE Curriculum.  Research Press, P.O. Box 9177, 
Champaign, IL 61826.  1-800-519-2707.  www.researchpress.com 

• Teaching Social Skills to Youth  Boys Town Press.  14100 Crawford Street, 
Boys Town, NE 68010.  1-800-282-6657.  www.boystownpress.org  

• Esteem Builders, 2nd edition  by Dr. Michele Borba.  Pro-ED, Inc. 8700 Shoal 
Creek Blvd., Austin, TX 78757.  1-800-897-3202.  www.proedinc.com  

• Seals materials, English Multicolor Emotions Poster, various other materials 
and games for developing self esteem.  Wellness Reproductions and Publishing, P.O. Box 
486, Wilkes-Barre, PA 18703-0486.  1-800-669-9208.  www.wellness-resources.com  

• www.behavioradvisor.com     
• www.disciplinehelp.com 
• www.interventioncentral.org    

 
 
 
 
 
 
 
 
 
 
 

http://www.proedinc.com/�
http://www.childswork.com/�
http://www.sopriswest.com/�
http://www.researchpress.com/�
http://www.boystownpress.org/�
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http://www.wellness-resources.com/�
http://www.behavioradvisor.com/�
http://www.disciplinehelp.com/�
http://www.interventioncentral.org/�
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 Adult attention Escape/avoidance Power/control Peer affiliation Justice/revenge 
 
Teacher: 
 
Instructional 
strategies to 
promote 
desired 
alternative 
behavior 
 
 
And/or 
 
 
 
 
 
 
 
 
 
 
 
Instructional 
strategies to 
reduce the 
target 
behavior 
[Note:  when 
alternate 
behavior is 
incompatible with 
target behavior, 
the same 
strategy may 
work both to 
promote & to 
reduce] 
 

 
 

- Mentor 
- Build relationship 

with the student 
- Greet student 

when he/she 
enters room or is 
in other school 
setting 

- Have the student 
“work” in a 
school job 
(library, with 
computers) 

- Review 
expectations with 
student 

- Student has input 
on appropriate 
expectations 

- Token economy 
- Use lots of little 

“hooks” – ways 
for students to get 
involved & get 
attention 

 
 
 
 
 
 

- See note at 
left 

 
 

 
- Mentor 
- Set clear 

expectations 
- Social skill 

instruction on 
group 
participation, 
asking questions 

- Work on 
improving 
academic skill 
deficits 

- Set realistic 
expectations, meet 
the student where 
he/she is “at” 

- When student 
works for “x” 
amount of time, 
he/she earns that 
amount of free 
time 

- Review 
expectations with 
student 

- Student has input 
- Token economy 

for participation 
- Break time 
- Give students 

choices 
 

 
 

- Set clear 
expectations 

- Give the student 
choices when 
possible (example:  
use extra credit 
points on test 
scores or on daily 
work; options for 
homework) 

- Make the student 
a leader 

- Give the student 
some 
responsibility or a 
“job” at school 

- Flexible schedule 
(e.g., do math first 
or spelling first) 

- Set goals with 
student 

- Student(s) 
brainstorm, have 
input on 
appropriate 
expectations 

- When student 
works for “x” 
amount of time, 
he/she earns that 
amount of free 
time 

 

 

 
- Use small group 

counseling or 
interest groups 

- Cue other 
students to engage 
the target student 

- Give the target 
student 
opportunities to 
be the leader, to 
do classroom or 
school “jobs” 

- Encourage peers 
to compliment 
each other 

- Use peer 
modeling 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
- Acknowledge that 

emotions are 
okay; actions are 
the problem (e.g., 
it’s okay to be 
angry – how can 
you better express 
that) 

- Peer mediation 
- Third party meet 

with teacher and 
student to try to 
work it out 

- Counseling to 
address issues and 
redirect anger 
away from teacher 
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Student: 
 
Instructional 
consequences 
for alternative 
appropriate 
behavior 
 
 
 
 
 
 
 
And/or 
 
 
Instructional 
consequences 
for 
inappropriate 
target 
behavior 
 

 
 
 

- Praise for effort 
- Special reward or 

recognition for 
engagement 

- Note home and/or 
to other key adults 

- Grade on 
improvement and 
effort (primary goal 
is to get the student 
involved) 

 
 
 
 
 

- Have student 
identify 
appropriate 
ways to get 
adult attention 

 

 
 
 

- Positive reward for 
work and 
engagement 

- Grade on 
improvement and 
effort (primary goal 
is to get the student 
involved) 

 
 
 
 
 

- Make up lost 
time 

- Homework Club 
- Have to 

complete 
essential task to 
earn grade 

- Have the 
student identify 
appropriate 
ways to escape 

 
 
 

- Opportunity to 
choose activity, 
order of work, etc. 

- Grade on 
improvement and 
effort (primary goal 
is to get the student 
involved) 

 
 
 
 
- Teach student 

when being 
“passive” is 
okay – when is 
it appropriate to 
be more 
reserved 

- Have student 
identify 
appropriate 
ways to get 
power and 
control 

 

 
 
 

- Group reward 
 
 
 
 
 
 
 
 
 
 
 
 
- Peer modeling 
- Reward other 

students who 
are engaged 

- Have student 
identify 
appropriate 
ways to get 
power and 
control 

 
 
 

- Involve the student 
in being a peer 
mediator 

 
 
 
 
 
 
 
 
 
 

- Teach students 
when being 
“passive” is 
okay – when is 
it appropriate to 
be more 
reserved. 

- Have student 
identify  
appropriate 
ways to get 
justice 

 
 
Avoid the use 
of 

 
- Power struggles 
- Arguing, cajoling 
- Going overboard 

with praise 

- Overwhelming the 
student 

- Expectations that 
change (set 
expectations & stick 
to them) 

 
- Power struggles 
- Going overboard 

with praise 

- Buddies or 
group work if 
that is punishing 
for the student 

 

 
- Power struggles 

 
Special 
considerations 

From “Managing Passive-Aggressive Behavior”, pages 75-84:  Know the characteristics of this type of behavior so that you can work to avoid responding in 
kind and/or becoming visibly upset with the student (that’s what he/she often wants);  Avoid using group pressure to get the student to conform(e.g., “we can’t 
go out for recess until Mary does her work”); Use benign confrontation (back off quietly from confrontation and leave the student with the point you wanted to 
make); Respond differently to “temporary deafness”, feigned misunderstanding, delay tactics (e.g., set clear expectations, time limits and consequences for 
non-compliance and then do not argue about it). 
 
Are there issues at home – not enough sleep, responsibility for younger siblings, etc.?  Are there medical issues?  Depression?  Is there a need to involve pupil 
services staff (counselor, school nurse, school psychologist, school social worker) and/or outside agencies? 
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Instructional Interventions for 
 

Physical Aggression 
    
      
Examples of behavior 

• Hitting, punching, slapping, poking, 
kicking, pinching 

• Throwing objects 
• Getting into fights 
• Attempting to cause injury with pencil, pen, ruler (using 

everyday objects not legally considered weapons) 
• Destroying property or materials (trashing the room, kicking a desk, throwing a book) 

 
 
Desired alternative behavior(s) 
 

• Use conflict-resolution/problem-solving strategies when in a conflict situation (e.g., identify 
problem, list options, identify consequences of choice, evaluate effectiveness of choice, 
review/revise) 

• State feelings and needs when in a conflict situation 
• Request adult assistance to deal with conflict 
• Use relaxation techniques (e.g., deep breathing, count to 10, visualization) to defuse 

negative feelings (anger, frustration) 
• Walk away from conflict/escalating situation 
• Use pre-selected phrases when in conflict (e.g., “I’m not going to get into a fight with you”,  

“I’m going to get a teacher to help here”) 
 
 

General instructional strategies that might be useful in teaching the desired 
behavior(s) 

 
• Social Stories & Comic Book Conversations 
• Response-cost system 
• Bibliotherapy – double-dipping with curriculum 
• Stress reduction techniques 
• Direct teaching of social skills 
• Role playing 
• Modeling 
• Anger management 
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Instructional materials that might prove useful in teaching the desired behaviors (web sites 
updated 8/08): 

 
• Second Step Curriculum, PK-5 and Junior high/Middle school.  

Committee for Children, 568 First Avenue South,  Seattle, WA 98104-2804.  1-800-634-
4449.  www.cfchildren.org   

• Good Thinking  Sopris West, 4093 Specialty Place, Longmont, CO 80504.  1-800-
547-6747.  www.sopriswest.com 

• Hot Stuff to Help Kids Chill Out – The Anger Management Book and 
the Anger and Stress Book  by Jerry Wilde, Ph.D.  www.amazon.com  

• Strong Kids Curriculum (grades 4-8) and Strong Teens Curriculum 
(grades 9-12).  Materials can be downloaded free of charge.  Oregon Resiliency Project, 
www.uoregon.edu/~orp/  

• Products and Resources from the School Mediation Center, 5485 
Conestoga Court, Suite 101, Boulder, CO 80301.  www.csmp.org/products  

• TRIBES Curriculum (a research-based community building program) 
CenterSource System, LLC, 7975 Cameron Drive, Bldg. 500, Windsor, CA 95492 
707/838-1061. www.tribes.com 

• Social Stories; Comic Book Conversations .  Carol Gray.  The Gray Center, 
4123 Embassy Drive, SE, Kentwood, MI 49545.  616/954-9747. www.thegraycenter.org  

• What Works When with Children and Adolescents by Ann Vernon,  
Creating the Peaceable School, Skillstreaming series by Arnold Goldstein 
and others, PREPARE Curriculum, The Passport Program, Aggression 
Replacement Training.  Research Press, P.O. Box 9177, Champaign, IL 61826.  1-
800-519-2707.   www.researchpress.com 

• Short Term Play Therapy with Disruptive Children  
Childswork/Childsplay, P.O. Box 1246, Wilkes-Barre, PA 18703-1246.  1-800-962-1141. 
www.childswork.com 

• Reduction of School Violence:  Alternatives to Suspension  by 
Beverley H. Johns, Valerie G. Carr, & Charles W. Hoots.  LRP Publications, 1-800-341-
7874.  www.lrp.com  

• Teaching Social Skills to Youth.   Boys Town Press, 14100 Crawford Street, 
Boys Town, NE 68010.  1-800-282-6657.  www.boystown.org  

• Teeth are not for Biting and Hands are not for Hitting.  Free Spirit 
Publishing.  217 Fifth Ave. North, Suite 200, Minneapolis, MN 55401.  1-866-703-7322.  
www.freespirit.com   

• Teaching Tolerance Curriculum and other related materials.   Southern Poverty 
Law Center, 400 Washington Avenue, Montgomery, AL 36104.  
www.splcenter.org/teachingtolerance/tt-index.html 

• Don’t Laugh at Me:  Creating a Ridicule Free Classroom from 
Operation Respect created by Peter Yarrow (of Peter, Paul & Mary).  Packets for Grades 2-
5. 6-8, after school, and summer programs.  Can be downloaded free of charge from 
www.dontlaugh.org  

• www.behavioradvisor.com 
• www.disciplinehelp.com 
• www.interventioncentral.org  
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 Adult attention Escape/avoidance Power/control Peer affiliation Justice/revenge 
 
Teacher: 
 
Instructional 
strategies to 
promote 
desired 
alternative 
behavior 
 
 
 
 
 
 
And/or 
 
 
 
 
 
 
 
 
Instructional 
strategies to 
reduce the 
target 
behavior 
[Note:  when 
alternate 
behavior is 
incompatible with 
target behavior, 
the same 
strategy may 
work both to 
promote & to 
reduce] 
 

 
- Teach and 

practice problem 
solving, conflict 
resolution, 
negotiation, 
compromise 

- Role play 
- Teach student to 

respect personal 
space (remaining 
at least an arm’s 
length away; 
hands & feet 
kept to oneself) 

- Teach 
appropriate body 
language, voice 
volume, etc. 

- Build a 
relationship with 
the student 

 
- Service learning 
- Remove the 

audience 
- Talk the student 

down 
- Peer coaching 
- Group 

contingency 

 
 

- Identify things 
that trigger 
anxiety 

- Teach names of 
feelings, 
emotions; more 
acceptable ways 
to express them 

- Teach relaxation 
techniques 

 
 
 
 
 
 
 
 
 
 
 
 
 

- Paired play; 
peer modeling 

- Engineered 
environment 
(safe place, 
safe person to 
be with) 

 
 

- Teach relaxation 
and coping skills 

- Teach 
negotiating skills 

- Teach empathy 
for others’ point 
of view 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

- Diversity 
curriculum 

- Be a peer 
coach for 
others 

 
 

- Teach 
friendship, 
group 
participation 
skills 

- Teach 
communication 
skills 

- Teach empathy 
for others’ point 
of view 

- Be a peer 
mentor 

 
 
 
 
 
 
 
 
 
 

- Service 
learning 

- TRIBES 
- Teach 

diversity 
curriculum 

 
 

- Teach 
negotiating skills 

- Teach empathy 
for others’ view 

- Acknowledge 
feelings may be 
legitimate but 
actions aren’t 
acceptable 

- Thinking errors 
 
 
 
 
 
 
 
 
 
 
 
 

- Teach diversity 
curriculum 

- Teach 
empathy for 
others’ point of 
view 
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Student: 
 
Instructional 
consequences 
for alternative 
appropriate 
behavior 
 
 
And/or 
 
Instructional 
consequences 
for 
inappropriate 
target 
behavior 
 

 
- Involvement in 

leadership roles 
(tutoring, 
mentoring) 

- Engineered 
choices 

- Positive attention 
and praise 

 
- Restorative justice 

working with adult 
whose attention the 
student is seeking 

- Teach anger 
management 

- Back off – give the 
student time to cool 
down & return to 
task 

- Discuss with 
student:  does 
he/she have a 
victim mentality?  Is 
the student feeling 
vulnerable?  What 
triggers that? 

- Have the student 
identify appropriate 
ways to get adult 
attention 

 

 
- Earned “down 

time” 
- Homework 

coupons (get out 
of an 
assignment) 

- Use head phones 
- Choose preferred 

activity 
 

- Teach anger 
management 

- Restorative 
justice  

- Make up work 
or time missed 

- Have the 
student 
identify 
appropriate 
ways to 
escape 

 

 
 

- Involvement in 
leadership 
activities 

- Participation in 
school clubs, 
activities, sports 

- Engineered 
choices 

 
 
 

- Provide escort 
- Mentor 
- Have student 

identify 
appropriate 
ways to gain 
power or 
control 

 
 

- Involvement in 
leadership 
activities 

- Participation in 
group activities, 
clubs 

 
 
 
- Structured play 

group or free time 
- Teach empathy 
- Address 

victimization issue 
– is the student 
feeling vulnerable?  
Does he/she have a 
victim mentality?  
What triggers are 
there? 

- Have student 
identify appropriate 
ways to get peer 
attention and 
affiliation 

 

 
 

- Involvement in 
leadership 
activities and 
opportunities 

- Token economy 
 
 
 
 
 

- Peer 
mediation 

- Counseling 
- Have student 

identify 
appropriate 
ways to get 
justice 

 
Avoid the use 
of 

- Physical contact 
- Ignoring 
- Threats 
- Power struggles 
- Yelling or raising 

voice 

- Allowing the 
student to escape 
through removal of 
the activity, sending 
the student out of 
class, etc. 

 

- Physical contact 
- Yelling, raising 

voice 
- Directives or 

ultimatums 

 
- Group 

consequences 
- Problem solving or 

confronting in front 
of group 

- Personal bias 
statements to 
student/group 

- Homogeneous 
grouping 

 
Special 
considerations 

Are there medical issues, mental health concerns, medications?  Are there similar patterns in the home and in the community?  Are other agencies (social 
services, mental health) involved?  Are there sensory needs? 
 
Is the school environment and/or classroom setting a trigger for aggression?  Are low level behaviors (e.g., name calling, horseplay) being allowed and then 
escalating?  Is the school culture reinforcing aggression? 
 



 75 

Instructional Interventions for:   
 
Not Respecting Property or Personal Space of 
Others  
 
Examples of behavior: 
 

• Taking things without permission that do not belong to the student  
• Damaging an item that is not the student’s own 
• Failing to return an item loaned 
• Invading another’s personal space – being too close 

 
Desired alternative behavior(s): 
 

• Ask permission to use an item 
• Return borrowed item undamaged  
• Return borrowed item after use in reasonable/agreed upon time 
• Maintain reasonable distance; respect personal space of others 

 
General instructional strategies that might be useful in teaching the desired 
behavior(s): 
 

• Teaching social skills 
• Using smaller groups 
• Using cooperative learning 
• Tangible rewards and/or social praise for sharing 
• Create and reinforce activities in which students work together for a common 

goal 
• Establish rules for sharing school materials, bringing personal belongings to 

school/class (toys, portable electronics, etc.) 
• Behavior contracting 
• Restorative justice if items damaged 
• Activities to develop/improve self-esteem 
• Have a supply of school materials so that student have the materials they need 
• “Glove tree” to make certain students have some winter clothing, etc. 
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Instructional materials that might prove useful in teaching the desired behaviors 
(web sites updated 8/08): 
 

• Skillstreaming, PREPARE curriculum and other materials on 
cognitive behavioral interventions.  Research Press, P.O. Box 9177, 
Champaign, IL 61826. 1-800-519-2707.  www.researchpress.com  

• Tough Kid materials, Good Thinking and other materials on cognitive 
behavioral interventions..  Sopris West, 4093 Specialty Place, Longmont, CO 
80504.  1-800-547-6747.  www.sopriswest.com  

• Teacher’s Guide to Behavioral Interventions.  Hawthorne Education 
Services, 800 Gray Oak Drive, Columbia, MO 65201.  1-800-542-1673.  www.hes-inc.com  

• www.behavioradvisor.com 
• www.disciplinehelp.com  
• www.interventioncentral.org 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://www.researchpress.com/�
http://www.sopriswest.com/�
http://www.hes-inc.com/�
http://www.behavioradvisor.com/�
http://www.disciplinehelp.com/�
http://www.interventioncentral.org/�
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Adult attention 

 
Tangible rewards/personal 

gratification 

 
Power/control 

 
Peer affiliation 

 
Justice/revenge 

 
Teacher: 
 
Instructional 
strategies to 
promote desired 
alternative behavior 
 
 
And/or 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Instructional 
strategies to 
reduce the 
target behavior 
[Note:  when 
alternate 
behavior is 
incompatible 
with target 
behavior, the 
same strategy 
may work both 
to promote & 
to reduce] 
 

 
 
- Reinforce when 

borrowed item is 
returned 

- Reinforce students in 
classroom who 
demonstrate 
appropriate behavior 
with other’s 
belongings 

- Identify the items that 
have been stolen and 
provide same or 
similar  as reinforcers 
for desirable behavior 

- Maintain visibility to 
and from student 

 
 
 
 
 

- Teach about 
personal rights; 
respect for 
property, 
perspective 
taking (cost of 
theft, etc.) 

- Have clear 
expectations & 
teach about 
giving, lending, 
returning, etc. 

- Prompt students 
at the end of a 
period to return 
materials, etc. 

- Social stories or 
comic book 
conversations 

 

 
- Teach 

diversity/empathy 
(including socio-
economic issues) 

- Help students see what 
they have vs. allowing 
them to focus on what 
they don’t have 

- Connect students with 
jobs they can do to 
earn extra money or 
items 

- Provide materials 
needed to complete the 
task 

- Allow student to 
borrow items with 
collateral or “rent” 

 
 
 
 
 
 
 
 
 
 
 
 
 

- Discourage 
student from 
bringing items to 
school that might 
be targets for 
theft 

-  

 
 

- Label items 
- Restitution 
- Relationship building 
- Give student a role as 

class security guard 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

- Keep items in a 
supervised area 

- Teach how to 
monitor own 
belongings 

- Allow student to 
be banker 

- Use student as 
delivery person in 
the building 

 

 
 

- Teach student about 
personal space, 
proximity, 

- Teach sharing 
- Relationship building 
- Peer modeling 
- Involve student as a 

peer mediator 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

- Allow student to 
be the checkout 
person (banker) 

- Group 
contingency for 
sharing, 
cooperation 

- Teach about 
space, proximity 

 
 
- Restitution 
- Contracting 
- Peer mediation; peer 

“court” 
- Student develops own 

consequences 
- Student tells how 

he/she feels and why; 
explains reason for 
revenge 

- Teacher or counselor 
works with the student 
to acknowledge 
feelings;  find “better” 
options  
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Student: 
 
Instructional 
consequences 
for alternative 
appropriate 
behavior 
 
 
 
And/or 
 
 
 
Instructional 
consequences 
for 
inappropriate 
target 
behavior 
 

 
 
 

- Praise for 
complying, taking 
care 

- Student earns the 
item (pencil, etc.) 

 
 
 
 
 

- Restorative 
justice 
(especially with 
the person from 
whom item was 
stolen) 

- Have student 
identify 
appropriate 
ways to get 
adult attention 

 
 
 

- Token economy to 
“earn” the desired 
item(s) 

 
 
 
 
 
 
 
 

- Restorative 
justice 

- Have student 
identify 
appropriate 
ways to get the 
item 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

- Teach 
perspective 
taking & 
empathy; real 
cost of theft, 
vandalism, etc. 

- Restorative 
justice 

- Have student 
identify 
appropriate 
ways to get 
power or control 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

- Restorative 
justice 

- Teach 
perspective 
taking & 
empathy 

- Have student 
identify 
appropriate 
ways to get 
peer attention, 
have a sense of 
belonging 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

- Restorative 
justice 

- Teach 
perspective 
taking & 
empathy 

- Have student 
identify 
appropriate 
ways to deal 
with revenge 
issues 

 
Avoid the use 
of 

 
- Public 

reprimand for 
taking items 

 

  
- Taking away 

material things 
as a consequence 

 
 

- Power struggles 
- Minimal 

consequences or 
ignoring the 
behavior 

- Allowing peers 
to take matters 
into their own 
hands 
(retaliation) 

 

 
- Power struggles 
- Belittling 

feelings of the 
student 

 
 
Special 
considerations 

 
Are there medical issues, mental health diagnoses?  Is there a change in the family’s financial situation – has a parent recently lost 
their job or are there big expenses that may impact whether they can afford needed materials and/or “extras”? 
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Instructional Interventions for 
 

Verbal Aggression 
 

 
Examples of behavior 
 

• Harassment, racial slurs 
• Sexual comments, gang comments 
• Threats, bullying 
• Name calling, put downs 
• Obscene or profane language 
• Screaming, yelling, loud remarks 

 
Desired alternative behavior(s) 
 

• Use socially acceptable and respectful language 
• Use conflict resolution/problem solving strategies when in a conflict situation (identify problem, 

list options, identify consequences, choose one, evaluate effectiveness of choice, review/revise) 
• Use acceptable language to give compliments and/or in social conversations (give examples of 

words or phrases student should use) 
• Refrain from name calling, threats, bullying, gang comments, sexual comments, obscene 

language 
• Demonstrate respect to others in language used, tone of voice, voice volume 
• Walk away from conflict/escalating situation 
• Request adult assistance to deal with conflict 
• Tell why certain language/comments are not acceptable and choose acceptable alternatives  

 
General instructional strategies that might be useful in teaching the desired behavior(s) 
 

• Teacher sets expectations for an emotionally safe environment for all students 
• Does the student know why comments are unacceptable?  There may be cultural/ethnic issues.  If 

so, talk to student and explain the problem.  Teach alternatives. 
• Model appropriate language at all times 
• Intervene early when student begins to make inappropriate comments to others so situation does 

not escalate 
• Communicate with parents about concerns – find out what they allow or don’t allow with their 

child 
• Teach anger management, stress relief 
• Script and role play better responses, language 
• Peer mediation 
• Build self esteem so students won’t feel a to denigrate others 
• Small group counseling (empathy, acceptance of differences, respect, etc.) 
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Instructional materials that might prove useful in teaching the desired behaviors (web sites updated 
8/08): 
 

• TRIBES Curriculum (a research-based community building program) 
CenterSource System, LLC, 7975 Cameron Drive, Bldg. 500, Windsor, CA 95492 
707/838-1061. www.tribes.com 

• Don’t Laugh at Me:  Creating a Ridicule Free Classroom from Operation 
Respect created by Peter Yarrow (of Peter, Paul & Mary).  Packets for Grades 2-5. 6-8, after 
school, and summer programs.  Can be downloaded free of charge from www.dontlaugh.org  

• Good Thinking; Tough Kid Materials.  Sopris West,  4093 Specialty Place, 
Longmont, CO 80504.   1-800-547-6747. www.sopriswest.com 

• Creating the Peaceable School; PREPARE Curriculum  Research Press.  P.O. 
Box 9177, Champaign, IL 61826.  1-800-519-2707.  www.researchpress.com  

•  Team-building activities for Every Group, More Team-Building 
Activities for Every Group, and 104 Activities that Build:  Self-Esteem, 
Teamwork, Communication, Anger Management, Self-Discovery, 
Coping Skills by Alanna Jones.  RecRoom Publishing, P.O. Box 404, Richland, WA 99352.  
1-888-325-GAME.  www.gamesforgroups.com  

• Teaching Tolerance Curriculum and other related materials.   Southern 
Poverty Law Center, 400 Washington Avenue, Montgomery, AL 36104.  
www.splcenter.org/teachingtolerance/tt-index.html 

• Practical Charts for Managing Behavior  by Lynn Lavolle; Esteem Builders, 
2nd edition by Dr. Michelle Borba.. Pro-Ed, 8700 Shoal Creek Blvd, Austin, TX 78757.  1-
800-897-3202.  www.proedinc.com 

• Hot Stuff to Help Kids Chill Out:  The Anger Management Book and  The 
Anger and Stress Book  by Jerry Wilde, Ph.D.  www.amazon.com  

• Teaching Values-Reaching Kids  by Linda Schwartz.  The Learning Works.  
www.creativeteaching.com  

• Positive Time Out and over 50 ways to avoid power struggles in the 
home and the classroom  by Jane Nelson, Ed.D.  Prima Publishing.  
www.primapublishing.com 

• What Do You Stand for?  A Kid’s Guide to Building Character  by Barbara 
A. Lewis.  Free Spirit Publishing, 217 Fifth Avenue North, Ste. 200, Minneapolis. MN 55401-
1299.   www.freespirit.com 

• Social Skill Strategies, 2nd edition ,  Books A and B by Nancy Gajewski, Polly 
Hirn and Patty Mayo.  Super Duper Publishing.  1-800-277-8727. www.superduperinc.com  

• Seals series,  English Multicolor Emotions Poster, and various other materials 
and games for developing self esteem.   P.O. Box 486, Wilkes-Barre, PA 18703-0486.  1-800-
999-6884.   www.wellness-resources.com  

• www.behavioradvisor.com 
• www.disciplinehelp.com 
• www.interventioncentral.org

http://www.tribes.com/�
http://www.dontlaugh.org/�
http://www.sopriswest.com/�
http://www.researchpress.com/�
http://www.gamesforgroups.com/�
http://www.splcenter.org/teachingtolerance/tt-index.html�
http://www.proedinc.com/�
http://www.amazon.com/�
http://www.creativeteaching.com/�
http://www.primapublishing.com/�
http://www.freespirit.com/�
http://www.superduperinc.com/�
http://www.wellness-resources.com/�
http://www.behavioradvisor.com/�
http://www.disciplinehelp.com/�
http://www.interventioncentral.org/�
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 Adult attention Escape/avoidance Power/control Peer affiliation Justice/revenge 
Teacher: 
 
Instructional 
strategies to 
promote desired 
alternative 
behavior 
 
 
 
 
 
 
And/or 
 
 
 
 
 
 
 
 
 
 
Instructional 
strategies to 
reduce the 
target 
behavior 
[Note:  when 
alternate 
behavior is 
incompatible 
with target 
behavior, the 
same 
strategy may 
work both to 
promote & to 
reduce] 
 

- Teach negotiating, 
compromising, 
problem solving ,  
conflict resolution 

- Role play 
- Teach respect, 
- Teach about 

nonverbal 
communication, 
personal space, 
body language, 
voice volume, etc. 

- Prevent lag time, 
lots of down time 

- Have clear 
expectations 

- Charting 
- Remove audience 
- Talk the student 

down (verbal de-
escalation) 

- Peer coaching and 
modeling 

- Behavior contracts 

- Teach the student 
the skill that he/she 
is avoiding 

- Identify anxiety 
triggers 

- Teach self-esteem 
- Work with the 

student to develop 
an appropriate signal 
for the student to use 
when he/she needs 
help 

- Match demands to 
skills levels  

 
 
 
 
 
 
 
 
 
 
 
 
 
 

- Paired play 
- Engineered 

environment 
(safe place, safe 
person) 

- Clear classroom 
expectations 

- Teach conflict 
resolution skills 

- Teach empathy, 
perspective taking 

- Teach tolerance 
curriculum 

- Teach how  to voice 
opinions in an 
appropriate fashion 

- Remain calm 
- Use humor to 

diffuse 
- Behavior contracts 
- Have student serve 

as peer coach to 
others 

- Charting 

- Friendship groups 
- Teach participation 

skills 
- Teach 

communication 
skills 

- Teach how to 
provide 
constructive 
feedback to others 

- Anger management 
- Teach empathy & 

perspective taking 
 
 
 
 
 
 
 
 
 
 
 
 

 
- Team building 
- Diversity 

curriculum 
- TRIBES 
- Group 

contingencies 

- Conflict resolution 
- Teach empathy, 

perspective taking 
- Errors in thinking 
- Tolerance 
- Remain calm & use 

humor 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

- Behavior 
contracting 

- Teach diversity 
curriculum 

- Teach 
perspective 
taking 
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Student: 
 
Instructional 
consequences 
for alternative 
appropriate 
behavior 
 
 
 
 
And/or 
 
 
Instructional 
consequences 
for 
inappropriate 
target 
behavior 
 

 
 

- Involvement in 
leadership activities 
(mentoring, 
tutoring) 

 
 
 
 
 
 
 
 
 

- Have the 
student 
identify 
appropriate 
ways to get 
adult attention 

 
 

- Earned down time 
- Engineered 

choices 
- Successful 

involvement in 
classroom 

 
 
 
 
 
 
 

- Make up work 
or missed 
activity 

- Have the 
student 
identify 
appropriate 
ways to 
escape 

 

 
- Involvement in 

leadership 
activities 

- Engineered 
choices 

 
 
 
 
 
 
 
 

- Have student 
identify 
appropriate 
ways to get 
power or 
control 

 

 
- More friends 
- Involvement in 

activities, clubs, 
etc. 

- Choices of peers 
or groups to work 
& socialize with 

 
 
 
 
 
 

- Assigned 
mentor 

- Have student 
identify 
appropriate 
ways to get 
peer attention 

 
- Involvement in 

leadership 
activities 

- Token economy 
- Repairing 

relationships 
 
 
 
 
 
 
 

- Have student 
identify 
appropriate 
ways to get 
justice 

 

 
Avoid the use 
of 

- Power struggles 
- Yelling or raising 

voice 
- Ignoring 
- Not following 

through with 
consequences 

- Announcing scores 
publicly 

- Removal of the 
student 

- Removal of the 
activity to allow the 
student to get out of 
doing it 

- Arguing, power 
struggles 

- Physical contact 
- Raising voice 
- Cornering the 

student 
- Ultimatums 
- Empty threats 

- Embarrassing the 
student 

- Group 
consequences 

- Problem solving in 
front of others 

- Drawing attention 
in front of others 

- Announcing test 
scores, etc. to whole 
group 

- Personal bias 
statements to group 

- Embarrassing 
- Homogeneous 

groupings 
Discussion of topics that are 
sensitive to student 

 
Special 
considerations 

Does the student realize he/she is talking in this manner – is it habit & so we need to raise their awareness?  Are students motivated to respect 
each other?  Is adequate supervision provided in areas and at times when problems tend to occur?  Are there medical issues, mental health 
concerns, medications?  Are there similar patterns at home and in the community?  Are other agencies such as social services or mental health 
involved?  Is the school culture reinforcing problem behavior?  Is the school environment or classroom a trigger?  Is low level behavior being 
allowed and then escalating?  Is there a cultural mismatch – does the student know what is acceptable behavior? 
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Instructional Interventions for: 
        
Verbal Outbursts 

 
 
 
 
 
Examples of behavior 
 

• Calling out 
• Arguing with peers, adults 
• Screaming, yelling 
• Making disruptive noises (humming, animal sounds, etc.) 
• Talk outs 

 
 
 
 
Desired alternative behavior(s) 
 

• Raise hand 
• Accept criticism without arguing 
• Disagree appropriately (e.g., using statements pre-selected) 
• Ignore peers rather than tease 
• Ask for adult assistance to deal with teasing/conflict 
• Walk away from conflict 
• Develop a script or cues to use and role play/practice 
• List ways in which student’s behavior affects others 
• Follow classroom rules while participating in classroom activities 
• Discuss issue with adult or peer without becoming defensive 
• Sit quietly during quiet times 
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General instructional strategies that might be useful in teaching the desired 
behaviors 
 

• Teach conflict resolution strategies 
• Teach stress relief 
• Teach and model desired behaviors 
• Allow movement breaks, sensory options, physical breaks 
• Give student time to process and problem solve 
• Social stories 
• Social skill instruction 
• Role playing 
• Teach anger management strategies 
• Use a token economy system 

 
Instructional materials that might prove useful in teaching the desired 
behaviors (web sites updated 8/08): 
 
 

• Social Stories; Comic Book Conversations by Carol Gray.  The Gray 
Center, 4123 Embassy Drive SE, Kentwood, MI 49546.  616-954-9747.  
www.thegraycenter.org   

• The Tough Kid Series;  Managing Resistance, Building Rapport..  
Sopris West, 4093 Specialty Place, Longmont, CO 80504.  1-800-547-6747.  
www.sopriswest.com  

• What Works When with Children & Adolescents by Ann Vernon.  
Research Press, P.O. Box 9177, Champaign, IL 61826.  1-800-519-2707.  
www.researchpress.com  

• Team-building activities for Every Group, More Team-Building 
Activities for Every Group, and 104 Activities that Build:  Self-
Esteem, Teamwork, Communication, Anger Management, Self-
Discovery, Coping Skills by Alanna Jones.  RecRoom Publishing, P.O. Box 404, 
Richland, WA 99352.  1-888-325-GAME.  www.gamesforgroups.com  

• www.behavioradvisor.com 
• www.disciplinehelp.com 
• www.interventioncentral.org  

http://www.thegraycenter.org/�
http://www.sopriswest.com/�
http://www.researchpress.com/�
http://www.gamesforgroups.com/�
http://www.behavioradvisor.com/�
http://www.disciplinehelp.com/�
http://www.interventioncentral.org/�
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 Adult attention Escape/avoidance Power/control Peer affiliation Justice/revenge 
 
Teacher: 
 
Instructional 
strategies to 
promote 
desired 
alternative 
behavior 
 
 
 
 
 
 
And/or 
 
 
 
 
 
 
 
Instructional 
strategies to 
reduce the 
target 
behavior 
[Note:  when 
alternate 
behavior is 
incompatible with 
target behavior, 
the same 
strategy may 
work both to 
promote & to 
reduce] 
 

 
 
- “Hold that 

thought and write 
it down” 

- Call on student 
when hand is 
raised 

- Call on another 
student with  hand 
raised and 
reinforce correct 
behavior 

- Mentor or build 
relationship with 
the student 

- Give a school or 
class job 

 
 
 
 
 
 
 

- Modeling 
- Teacher 

proximity 
- Teach other 

students to 
ignore 

- Use social 
stories 

 
 
- Identify anxiety 

triggers 
- Teach names of 

emotions and how 
to express them 
appropriately 

- Set clear 
expectations 

- Determine if work 
if too difficult – 
does the student 
have the skill to do 
it? 

- Use vignettes, 
social stories 

- Minimize “down 
time”; maximize 
time on task & 
time of 
engagement (time 
student has a task 
to be done) 

 

 
 

- Teach how to 
disagree 

- Give choices or 
options 

- Deal with issues 
before they 
escalate 

- Teach other 
students how to 
react to behaviors 

- Have the student 
self-monitor 

- Minimize “down 
time” 

- Provide high level 
of instruction; 
time student has a 
task to be done 

 
 
 
 

- Non verbal 
cues 

- Verbal and 
visual cues 
and schedules 

 
 

- Teach how to get 
peer attention, 
make friends, 
interact with peers 

- Humor 
- Build relationship 
- Use small groups 
- Peer mentors 
- Teach others to 

ignore 
misbehavior 

- Friendship circles 
- Team building 
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Student: 
 
Instructional 
consequences 
for alternative 
appropriate 
behavior 
 
 
 
 
 
And/or 
 
 
 
Instructional 
consequences 
for 
inappropriate 
target 
behavior 
 

 
 
- Positive feedback 
- Earn positives for 

work & 
engagement 

- Choice of a 
preferred activity 

- Extra 
time/attention 

- Token economy 
- Positive notes 

home 
 
 
 
 
 
 
- Have student 

identify 
appropriate 
ways to get 
adult attention 

 

 
 

- Choice of 
preferred activity 

- Earned “down 
time” or break 
time 

- Reduce # of 
problems or 
questions student 
has to do 

- “Buy outs” – if 
you do 4, you can 
skip 1 

- Praise the process, 
not the product 
(reinforce effort) 

 
 
- Use cues, 

reminders 
- Redirect the 

student 
- Have student 

identify 
appropriate 
ways to 
escape 

 

 
 
- Student can plan 

or choose activity 
- Token economy 
- Choice of 

preferred activity 
 
 
 
 
 
 
 
 
 
 
 
- Use cues, 

reminders 
- Redirect the 

student 
- Cost response 

system 
- Have student 

identify 
appropriate 
ways to get 
power or control 

 

 
 

- Student takes 
leadership roles or 
participates in 
leadership 
activities 

- Student is a 
mentor to another 
student 

 
 
 
 
 
 
 
 
 
- Have student 
identify appropriate 
ways to get peer 
attention 
 
 

 

 
Avoid the use 
of 

- Raising your voice 
- Answering and so 

inadvertently 
reinforcing callouts 

- Ignoring the student 

 
Removing the student 
or the task completely 
(allowing escape) 

 
- Power struggles 
- Arguing 
- Threatening 

  

 
Special 
considerations 

 
 Is there a medical diagnosis of Tourette’s Syndrome?  Autism or related disorders?  ADHD?  Other medical issues? 

 


